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This action research study aims to present how six Korean college students practiced 
autonomous English learning while they were taking a 15-week English class led by a 
Korean teacher-researcher. She actively helped her students develop their autonomy in the 
following ways: She shared her personal experiences as an English learner and instructor 
using English only at class; She used autonomy-fostering games at class; She asked them 
to teach English outside class; She designed and managed an Internet discussion forum to 
facilitate English learning outside class. Following are data- collection sources: an 
autonomy-measuring instrument, an Internet forum discussion, the informants’ English- 
learning journals and reports, the researcher’s class observation reports. Two major 
findings emerged: Three initially-active students became more autonomous as they 
consciously and consistently expanded their English-learning chances; Three initially- 
less-active students became more active as they put their ideas into action slowly but 
steadily. The current study helps us better understand what learner autonomy means with 
college students in practical terms in Korean English-education settings. 

 
 

I.  INTRODUCTION 
 
Over the last two decades or so, autonomy and independence have been highlighted 

in the field of language education. Little (1991) has described autonomy as a “buzz-word” 
(p. 2) of the 1990s and “learner autonomy” has been discussed in many books (e.g., 
Benson & Voller, 1997; Dam, 1995) and Websites (e.g., http://carla.acad.umn.edu/strategies/ 
index.html; http://www.slf.ruhr-uni-bochum-eng.html; http://www.hull.ac.uk/languinst/plan; 
http://coyote.miyazaki-mu.ac.jp/LearnerDev/AYA; http://ec.hku.hk/autonomy). Some international 
conferences focus on language learning autonomy as their conference theme (e.g., 
Independent Learning Association 2005 Conference at http://www.independentlearning.org; 

                                                           
∗ Part of the current study was presented at KATE 2004 Summer International Conference. 
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Autonomy and Language Learning 2004 Conference at http://lc.ust.hk/~centre/conf2004; 
European Association for Computer Assisted Language Learning 2005 conference at 
http://www.eurocall-languages.org.pl). Autonomy theorists’ arguments, however, are still 
hypothetical, and they need to be supported further by practitioners’ empirical data. The 
purpose of the present study is to describe how a group of Korean college students 
practiced autonomous English learning while their Korean teacher assisted them to be 
self-dependent in their English learning. 

 
1. Definitions of Learner Autonomy in Language Learning 

 
In common usage, “autonomous” refers to “not controlled by others or by outside forces” 

(The American Heritage College Dictionary, 3rd edition, p. 93) and “autonomy” means “the 
condition or quality of being autonomous” (p. 93). In language education, however, the 
concept of autonomy is not clearly defined, so its application for language teaching is still 
open to discussion, despite the fact that “few teachers will disagree with the importance of 
helping language learners become more autonomous as learners” (Wenden, 1991, p. 11). 
Benson and Voller (1997) summarize well how various writers have used the notion of 
autonomy differently in the field of language learning. They state that autonomy has been 
used in at least five different ways: (a) situations where learners study on their own; (b) “set 
of skills…learned…in self-directed learning”; (c) “inborn capacity…suppressed by 
institutional education”; (d) “the exercise of learners’ responsibility for their own learning”; 
or (e) “the right of learners to determine the direction of their…learning” (pp. 1-2). 

In addition to the various definitions of autonomy, the term “self-direction” or “self- 
directed learning” is quite often used in connection with autonomy (e.g., Dickinson, 1987; 
Esch, 1994; Gremmo & Riley, 1995). For most of these writers, “autonomy” is a capacity 
whereas “self-directed learning” is a way in which learning is carried out. Dickinson (1987, p. 
11), on the other hand, calls the potential to accept responsibility for one’s own learning 
“self-direction,” and complete responsibility for one’s own learning, in which learners learn 
without the involvement of a teacher or pedagogic materials, “autonomy.” For the purposes 
of this paper, nonetheless, the term “self-direction” or “self-directed learning” means that 
learners study under their own direction rather than under the direction of others and it is not 
exclusively distinguished from “autonomous language learning” or “learner autonomy.” 

Despite the fact that autonomy is a concept that is not clearly defined, and is still in 
transition (Benson & Voller, 1997), there are several points of agreement. Although a few 
writers define learner autonomy as an ideal state or an innate capability (e.g., Benson, 
1996; Jones, 1995), many theorists concede that autonomy is not an all-or-nothing concept 
(e.g., Nunan, 1996) and that it may come by degrees (e.g., Dickinson, 1987). Many of 
these researchers agree also that the extent to which it is feasible for learners to embrace 
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autonomy relies on various factors, such as “the personality of the learner, their goals in 
language learning, the philosophy of the institution providing the instruction, and the 
cultural context within which the learning takes place” (Nunan, 1996, p. 13). A majority of 
scholars also concur that one essential element of autonomy is that learners accept 
responsibility for their own learning and that they act, feel, and think in a way that implies 
acceptance (e.g., Barfield & Nix, 2003; Benson 2001; Little, 1995; Nunan, 1996). 

Since a learners’ acceptance of responsibility for learning is not directly observable, 
Benson (2001) suggests four questions to identify behaviors associated with autonomy and 
with autonomy development: Do learners make and use learning plans?; Do they 
participate in classroom decisions?; Do they reflect upon their learning?; And do they 
initiate exchanges in the target language? Based on the general agreements of learner 
autonomy and Benson’s four questions to measure gains in autonomy, a working definition 
of learner autonomy and the parameter of autonomy development employed in this study 
are explained below so that readers may exercise their own judgment. 

 
2. Working Definition of Learner Autonomy for This Paper 

 
In the current paper, the notion of learner autonomy is defined as individual learners’ 

conscious responsibility to direct their own learning. Similarly, learner autonomy 
approaches are defined as language learning approaches that lead to improvement in ability 
to take conscious responsibility for learning and language skills. Likewise, a parameter of 
learner autonomy development is a range of conscious involvement in creating, selecting, 
shaping and reshaping learning actions with varying degrees of understanding of what is 
available as learning resources. 

 
3. Significance of the Study 

 
In the literature on autonomy studies with Korean learners, the following gaps were 

identified and the current study was conducted to fill in the gaps. There have been very few 
studies on how to foster Korean learners’ autonomy in a Korean college class. Hoyeol Ryu 
(2000) discusses the need of learner autonomy in Korean educational contexts and suggests 
the possibility of fostering autonomy with training in learner strategies and by building 
positive teacher-student relationships without clear elaboration on how to. Maria Oh 
(2002b) explores five Korean learners’ educational role beliefs without further discussion 
on how to develop the learners’ educational role beliefs productively. Maria Oh’s (2002a) 
yearlong study with four Korean learners adopts a one-to-one consultation approach to 
develop their autonomy, which would be hardly applicable in Korean classroom contexts. 
As the study warns, utilizing a professional consultant to help students’ English learning in 
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Korean schools is a very new concept, so hardly available to Korean schools at the time of 
the current study. Jeong-ryeol Kim (2000) reports some elementary school students’ 
self-directed English learning attitudes were developed positively when the learners’ 
pre-established self-directed attitudes led them to adopt new web-based English learning 
materials. All these four studies, however, did not pay attention to college students’ 
autonomy development at Korean English-learning settings. The current study is meaningful 
for English teachers at Korean colleges who are interested in developing students’ 
autonomy. Similarly the current study helps us better understand what learner autonomy 
means in practical terms in most Korean English-education settings. As claimed in the 
literature review section, the majority of earlier autonomy studies highlight the importance 
of autonomy development with few practical applications. The present study is a report on 
how a Korean teacher attempted to help her 211 students be more autonomous in a 
15-week class. Surely, this study would suggest practical and teacher-friendly ways to be 
applied by autonomy practitioners who try to foster Korean adult learners’ autonomy. 

 
 

II.  RESEARCH QUESTIONS 
 
To understand how six students practiced autonomous English learning, this study 

scrutinizes (1) how they responded to A Measure of Autonomy and Self-Direction2 
adopted to self-access their autonomy while learning English at a college (2) what they 
wrote in their journals, in-class writings, and Internet discussion forum, also (3) what the 
teacher-researcher wrote in her class-observation reports. The purpose of the study is 
specified in these research questions3: (1) How did three initially-active students become 
more autonomous while they participated in the 15-week study? (2) How did three initially 
less active students put their ideas into action in the 15-week study? 

 
 

III.  METHODOLOGY 
 

1. Beginning Level English Speaking/Writing Class at a College  
 
The class was one section of beginning-level English Speaking/Writing credit course 

                                                           
1 Only six out of the 21 students are selected for this report. The Participants section describes why 

and how the students are selected. 
2 See the appendix to find the questionnaire. At the data gathering section, how the survey was 

performed will be elaborated. 
3 It needs to be noted that these research questions are formulated to embrace emerging data at the 

finishing stages of the current study. 
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offered at Kwangju College.4 Each class session was 50 minutes and the students met 
three days a week for fifteen weeks. The course was offered as an elective to English and 
non-English majors from March 3, 2003 to June 13, 2003. 

 
2. Participants 

 
Since the credit class was an elective5, the students were composed of many different 

majors. They were six males and fifteen females. One female was married. There were 2 
freshmen, 2 sophomores, 11 juniors, and 6 seniors. Before the study was conducted, seven 
students had been abroad to study English for about six to twelve months whereas the 
others had never visited foreign countries. It needs to be noted that JungH6 worked full 
time (about six hours a day, usually at night) as an English instructor at a private institute 
while studying at the college. He had to miss the class quite often and did not participate in 
outside-class activities. KimJH disappeared after May 2. NaE and Choe rarely attended the 
class and were out of touch until they took the final test. Although JungH, KimJH, NaE, 
SongY and Choe did not hand in their journals, they sometimes participated in the Internet 
forum, the survey and in-class writings. Meanwhile all the other 16 students were full time 
college students, and they attended the class quite regularly. 

It needs to be clarified that among the 16 students, three active informants and three less 
active informants were selected as the informants after the data-gatherings were completed 
since the teacher took care of all 21 students while the study was at the data-gathering level. 
After all the data were collected, the researcher was forced to choose only some of them to 
report on simply because of the limited space available. Based on the teacher’s own 
observation reports, the 21 students were divided into active and less active students first. 
Then, the final six informants of this report were selected in the following way. Among six  

active students, three students were chosen because the gap between the first and second 
survey totals was the narrowest of the six. Among the ten less active students, HaY was 
excluded as her diary had only two pages. Then the other nine students’ survey gaps were 
compared to choose the owners of the highest gaps. As Hwang’s and KangK’s gaps were 
the same, Hwang was selected because her diary was more descriptive than KangK’s. 
Those who did not hand in their journals at the last class could not be considered as 
informants, since the journals contained crucial data to reveal their autonomy. The table 1 
summarizes 21 participants information, diary submission, general autonomy development 

                                                           
4 Pseudonym. 
5 It needs to be noticed that all students chose the class with their free will and that they all checked 

they learned English because they wanted to, not because they had no choice at the first question of 
A Measure of Autonomy and Self-Direction survey. See the appendix to find the survey questions. 

6 All students’ names are pseudonyms. 
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suspected at the observation reports, two autonomy self-assessment results, the two results 
gaps and voluntary English-talking club participation. 

 
TABLE 1 

21 Participants Profile, Diary Submitted, Autonomy Development Initially Suspected, Two 
Autonomy Survey Results, Gap of the Two & Voluntary English Club Participation   

Name Major Age Year Diary Autonomy 
growth 
suspected 

1st Auto-
nomy7  

2nd Auto-
nomy 

Gap En- 
glish 
club 

KangY8 Animal 
Resources  

25 4 Yes Active 52 52 0 Yes 

BanH Chemistry 28 4 Yes Active 41 45 +4 Yes 
Seung  Economic 22 4 Yes Active 43 44 +1 Yes 
KoBK Auto 

Engineering 
27 4 Yes Active 45 52 +7 Yes 

KimM English 21 3 Yes Active 34 42 +8 Yes 
KimJ Architecture 28 2 Yes Active 49 54 +5 Yes 
Oh English 43 3 Yes Less Active 41 44 +3 Yes 
Bae German 21 3 Yes Less Active 28 51 +23 Yes 
Hwang English 21 3 Yes Less Active 50 54 +4 No 
KangK English 21 3 Yes Less Active 41 45 +4 Yes 
LeeS English 20 3 Yes Less Active 41 41 0 No 
LeeSN English 19 2 Yes Less Active 46 46 0 Yes 
HaY English 30 4 Yes Least Active 34 49 +15 No 
YoonE English 21 3 Yes Less Active 42 44 +2 No 
LeeM Economics 20 3 Yes Less Active 49 50 +1 No 
LimE Economics 19 2 Yes Less Active 44 44 0 No 
JongH French 22 4 No Undetectable 51 52 +1 No 
Choe Science 19 1 No Undetectable 44 ? ? No 
SongY Politics  20 3 No Undetectable 45 54 +9 No 
NaE Korean 20 3 No Undetectable 45 54 +9 No 
KimJH General 

Studies 
18 1 No Disappeared 42 ? ? ? 

 
3. Class Objectives, Course Requirements and the Textbook  

 
1) The Class Objective 

 
The course focused on improving the students’ autonomy to be a better English speaker/ 

writer. Based upon their past English knowledge and experiences, students were supposed 
to practice English-speaking skills mostly in class and listening, reading and writing skills 
outside of class. On the first day of the class the class objective was elaborated with course 
requirements while explaining the class syllabus. 

 

                                                           
7 The maximum total is 54. 
8 The final six informants’ pseudonyms are printed in bold.  
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2) Course Requirements 
 
English only used in class; Attendance and class participation; Utilizing various 

Web-based English-learning activities; Participating in the Internet discussion forum 
(http://englishhungry.com.ne.kr); Writing an English-learning journal; Finding a tutee and 
teaching English; And completing the final exam. 

 
3) Textbook 

 
The teacher made a textbook, “English Conversation,” for the class. It has twelve units, 

and each unit focuses on functional tasks such as exchanging personal information, talking 
about likes or dislikes, describing daily schedules, describing locations and discussing 
Korean and American national holidays and giving opinions/information. Each unit has 
following sections: Basic expressions, English games, pair activities, culture corner and 
funny world. The culture corner and funny world provide mostly reading activities. The 
activities of the book were recommended for the informants to use when they taught their 
tutees conversational English. 

 
4. Researcher Role and Teaching Beliefs 

 
The researcher was an active participant as a teacher-researcher. Her active role in the 

study needs to be mentioned as a potential limitation as well as a profitable advantage to 
verify trustworthiness of the study (Patton, 1990; Wolcott, 1994). While she has been 
involved in English education first as a learner and later as a teacher, her academic interest 
has been centered on how to help Korean learners learn English. Before she learned about 
learner autonomy, she thought that teachers should fully manage learners’ learning, as 
implied in the ever-popular communicative language teaching methods. Accordingly her 
interest focused on how to motivate learners, and how to “make” them to be fully engaged 
in language learning. As a result, in order to let Korean beginning-level learners excited 
about learning English, she employed many Korean traditional verbal games originally 
designed to teach Korean children spoken-Korean, and published two language game 
books (Maria Oh, 1996; 1998) The games, however, were not of much help for advanced- 
level learners and she was puzzled about how to help multi-level students. While studying 
in a doctoral degree program, she learned that learner autonomy might be an answer to her 
puzzlement: learners need to feel responsible to make their learning happen and teachers 
need to help them feel responsible for their learning. 

Not only based on her learning at the doctorate degree program, but also on her personal 
learning/teaching experiences, she honestly believes that it is not possible for second/ 
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foreign language learners to learn a target language only in classroom settings. Learners 
need to be self-directed to put themselves in target language learning environments to 
practice a target language inside or outside class. She also believes in the power of 
English-only in class. Since most Korean students do not have many chances to speak 
English outside class, she almost always uses English only in class to help students attain 
success. Based on her strong belief about the importance of self-directed learning and of 
English as a classroom language, whenever she teaches she tries her best to use English 
with students and to help them be more self-directed each day. While performing the 
current study, she included the following activities. 

 
5. English Activities Applied in the Study 

 
1) Sharing Personal Experiences 

 
The teacher-researcher shared her personal learning/teaching experiences in class 

whenever she thought the sharing was needed. She told the students how she started 
learning English at a small city in Korea at the age of 13, how she responded to test- 
oriented English learning in her school days and what she did to enjoy English- learning 
outside class. She highlighted how her English learning in a Korean setting helped her 
learning in the US, and emphasized a learners’ own desire to learn is more important than a 
learner’s location. Also, she recommended the students make English-learning clubs as she 
did in her college days. 

 
2) Games 

 
To give a better picture of autonomy-promoting games utilized in class, an example of 

the games will be elaborated. To help the students practice comparative or superlative 
forms, a guessing game is presented to the class. At first the teacher asks the students to 
call out a list of animals and she puts it down on the board. After teaching comparative and 
superlative forms of some description words, like clever, cleverer, beautiful and more 
beautiful for a couple of minutes, one student becomes a leader and chooses an animal in 
his/her mind. The other students take turns to ask questions until they could guess which 
animal is in the leader’s mind, like “Is it a pig?” The leader needs to give a clue, answering, 
“No, it’s not. It’s bigger than a pig”. The student who correctly guesses the animal became 
the next leader. Once the game is done, the game is played in the form of a quiz show. The 
leader describes an animal and the entire students guess what it is. As a homework 
assignment they write down how the game can be applied to learning other grammar points 
or to expanding vocabulary skills. Some of the students’ suggestions at the assignment are 
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adopted at class. Between games, there is reflection time for the students to think back 
about their performance and ways to perform better. They have a talk about their 
reflections after the reflection time at class. 

 
3) Student-Teachers 

 
To allow them to understand teacher/learner roles and to make their English learning 

more meaningful, the informants were asked to teach English at least once a week with 
some charge. When they could not find their tutees at the initial stages of the study, they 
were encouraged to teach their own children, siblings or friends. According to Silverman 
(1987) most adults remember and maintain 90% of what they teach, 70% of what they 
speak, 50% of what they see and hear, and 30% of what they see and 10% of what they 
read (Silverman, 1987, Recited in Murphey, 1998, p. ii). Their tutees commented on their 
teaching in a written form and these reports were collected on the last day of the study. The 
informants were asked to write their opinions on teacher/learner roles on 4/27/2003 during 
the Internet forum and on 6/13/2003 in class. 

 
4) An Internet Discussion Forum (http://englishhungry.com.ne.kr) 

 
An Internet discussion forum was managed by the researcher. The learners shared their 

information, opinions and experiences regarding their English learning at the forum mostly 
in Korean. Since English only was used in class some students wanted to clarify in Korean 
whatever covered in class at the forum. The researcher always answered their requests, 
questions and suggestions usually in Korean. She also posted academic information on 
how to learn English effectively and how to manage their English learning in their daily 
lives. 

 
6. Informal Pilot Study 

 
An informal pilot study was conducted during the fall of 2002. The researcher wanted to 

carry out a study on some Korean ESL learners’ autonomous ESL learning utilizing her 
homepage (http://www.buffalo.edu/~mariaoh). However, two drawbacks emerged from the 
study findings, so the current study was generated, instead. Since journal writing was not 
counted as a course requirement most of them did not write the journals, and a very 
important data source was unavailable, Also, English-learning websites linked at the 
homepage by the researcher did not meet individual learners’ interests, and most students 
did not utilize the websites as often as expected. Based on the researcher’s observation 
report and the informants’ reports on why they did not utilize the homepage often, the 
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researcher generated the current study which asked the informants to keep English-learning 
journals and to utilize an Internet discussion forum as course requirements. 

 
7. Data Gathering 

 
The first data was collected as a survey result. ‘A Measure of Autonomy and Self- 

Direction’ generated by Finch (2002) was distributed and collected on March 5 and June 
13 to assess the students’autonomy development over the 15 weeks. It was clearly 
explained that the survey results were never counted toward their final grades and that the 
reason for the survey was to help them understand their learning styles and autonomy. 

The students’ comments written in Korean on teacher/learner roles in language class 
were gathered on 4/27/2003 and on 6/13/2003. The first comments were uploaded as a 
homework assignment by the students and printed by the researcher to be used as data for 
this study. The second comments on teacher/learner roles were written and collected during 
the last class of the semester. 

Data from diaries was collected in the following ways: First, after explaining how 
beneficial diary-keeping would be for English learning on the first day of the class, the 
teacher asked the students to report on their English learning activities, their feelings while 
performing these activities, and their evaluation on their effectiveness. She asked them also 
to write their English-study contract (why I need English, my English-learning goals, how I 
will reach the goals) on the first page of their journals. Most of the students kept English- 
learning journals usually in English, although they were encouraged to write it in Korean to 
make the journal keeping more informative to assist them to be more self- reflective. 

Second, the students handed in their journals twice a semester: in May and at the last 
class. On June 13, at the last class the researcher asked the diarists to write whether they 
wanted to keep their diaries on the cover page of their diaries. As most students wanted to 
keep the diaries, the researcher Xerox-copied them. 

The researcher’s observation reports also were collected as data. During class she wrote 
some words to reflect upon on a small note pad whenever she noticed something important 
regarding the students’ English learning and autonomy. She expanded the words into full 
descriptive observation reports after class. 

The final source of data was writings posted on the Internet forum. The informants were 
always encouraged to post how they felt in class, how they expanded their English-learning 
opportunities, and how they evaluated the learning opportunities and how they responded 
to other students’ opinions, suggestions and advice. The researcher also used the forum 
quite often as stated above. After the last class was completed, the researcher copied all 
messages and pasted them into a separate computer file, which was saved and printed to be 
used as the study data. 
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8. Data Analysis 
 
Once the data collection was completed, the researcher progressed through the following 

stages to analyze the data. The first stage of data analysis consisted of Xerox-copying all 
six diarists’ diary entries. Second, the researcher selected two diarists’ diary entries which 
were more informative than the others’. Third, she started coding the two diarists’ data by 
identifying significant units: key phrases, important ideas and concepts. Units are the 
smallest pieces of information about something that can stand by itself which needs to be 
interpretable in the broad context of inquiry (Lincoln & Guba, 1985). Fourth, once the 
units were identified they were put with similar units and these similar units were put under 
similar categories at a separate piece of paper. Initially, the data did not fit categories neatly, 
so modifications and expansions of categories took place until they were arranged 
meaningfully. Some examples of initial coding categories were ‘English learning/using 
activities required/not required in class,’ ‘reactions to class activities’ and ‘English 
speaking anxiety’. Fifth, after the initial broad categories from the two diaries were 
arranged, she read the other informants’ Xerox-copied diaries. As she was reading, she 
wrote down the ideas and concepts embedded in the diaries at the margins of the 
Xerox-copies. Sixth, she revised and modified the a priori coding categories from the two 
diaries, as more categories emerged in the other data: the remaining diary entries, the 
autonomy-measuring survey results, the informants’ written comments on educational roles, 
their Xerox-copied Internet forum discussions and the researcher’s observation reports. 
The sixth stage was repeated persistently to generate the categories and themes that 
emerged from all of the data, until the data from various sources fit neatly in most plausible 
ways. Therefore the data were triangulated by the use of five different data-gathering 
sources: journals, survey results, written comments in class, Internet forum discussion, and 
observation reports. While the present paper was being written, Korean data were 
translated and quoted in English. A Korean college instructor verified translations whenever 
the researcher thought the verification was needed. 

 
 

IV.  RESULTS 
 

1. Initially Active Students Became More Self-Directed 
 

1) KanY Became More Self-Reflective 
 
KangY’s autonomy was much higher than most students’ throughout the semester 

although she was not very active in the forum at the later stages of the study. Her high 
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autonomy was observed mostly through her journal and in the class observation reports. In 
the spring semester she was busy preparing to be a summer camp counselor. She applied 
for a camp-counseling job offered in Vermont, USA, through the Internet site, 
http://www.ccusa.or.kr, before the semester started. As a part of the preparation she 
“learned how to do balloon arts and how to play some card tricks through the information” 
(KangY, 3/5, J, E9) she got from numerous Internet sites. In the first class, she brought an 
air pump with some balloons and requested the teacher if it was all right to demonstrate 
how to make some balloon pets at the class. With the teacher’s permission she explained it 
in quite decent English and gave a balloon puppy made during the demonstration to a 
classmate. At the first class, when the teacher asked all students to introduce themselves to 
their new classmates she explained her summer vacation plan to work as a camp counselor. 
Here are some excerpts which explain how busy she was preparing to be a camp counselor 
from her journal and the forum discussion:  

 
I had the second interview this afternoon (in Seoul)...He didn’t want to 
mention my skills which I wrote down on a written application. Anyway, my 
important trip to Seoul was finished. It was a meaning day! (KangY, 3/7, J, E); 
If you join this program as a camp counselor you may teach native children in 
USA...just visit the site below: http://www.ccusa.or.kr (KangY, 3/11, F, E); I 
got a call from a camp manager in USA...He was satisfied with my answer and 
told me more information on the camp program...I will prepare for the camp 
gradually from tomorrow (KangY, 4/5, J, E); I may departure on the 14th of 
June to USA. I need some pocketmoney so I decided to be a tutor teaching 
English for primary, middle and high school students...After making leaflets, I 
put up the leaflets in lobbies of each apartments around my house (KangY, 
4/10, J, E); I postponed to prepare paper works for visa. It is time that all paper 
works shoudl be prepared...I can not be sure whether I can make all works in 
time or not. I will do my best (KangY, 4/25, J, E); I went to Seoul for an 
orientation of the camp counselor program the day before yesterday...The 
things the officer said (in English) were very important, so I tried not to miss 
the saying (KangY, 5/4, J, E). 

 
KangY also quite often asked the teacher to meet outside of class for advice on 

preparing for an interview test, for her trip to US and for working as a camp counselor. The 

                                                           
9 It means that KangY wrote this on March 5 in her journal in English. Henceforth, J refers to 

journal; F to forum; O to the researcher’s observation report; W to students’ classroom writings. E 
or K means English or Korean respectively. The informants’ English writings are not corrected 
unless they are absolutely incomprehensible. 
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researcher wrote, “I had a meeting with KangY and gave her a ride on my way home. It 
was quite surprising to talk always in English with her. She never asked me if I spoke 
Korean. She is the only one student who has never tried to talk in Korean with me outside 
class” (Researcher, 3/21, O, E). KangY confirmed she always strives to speak in English 
when she explained how she tried to be a better English speaker: “You have to open your 
mouth first to speak English not worrying about making mistakes… Then, pay attention to 
correct mistakes and not to repeat mistakes” (KangY, 3/28, F, K).  

KangY’s advanced autonomy was promoted more while she tried to perform her 
listening activities more attentively in April, May and June than in March. In March She 
simply stated, “I listened to headline CNN headline news” (KangY, 3/10, J, E), and she did 
not elaborate how she intentionally used the listening. Her effort to expand her English- 
speaking chances became more focused and more attentive on April 14 when she 
pinpointed that she adopted this learning strategy ‘shadowing’: 

 
Today, I listened to headline news of CNN. It was about economic reform in 
Japan. There were several vocabularies, which I don’t know...At first, I heard 
several times to guess what script to check the difficult words and syllable. As 
a last step, I shadowed the script when I listen to it (KangY, 4/14, J, E). 

 
KangY continued to intentionally utilize CNN listening consistently in April, May and 

June. These are her words:   
 

Now the problem of listening CNN is also syllable which has very fast sound. 
Today’s topic was dockworkers’ strike in USA and it was so difficult to 
understand as I don’t know many of this topic and vocabularies related to the 
topic...‘T’ sound seemed to be heard like ‘R’ and ‘D’ sounds so that it was 
natural to connect between words10… I think I need more time to catch the 
whole script (KangY, 5/19, J, E); “The new miss Universe” is today’s topic to 
sum up what I have listened… I had to listen many time to catch the sound 
‘inherit’ as it was heard very strange. I was also confused someone’s name 
with some vocabularies and I spent long time to analyze the word but it was 
just name. Therefore, I realized that we should understand the composition of 
the sentence when we listen in a same time (Kang, 6/1, J, E). 

 
Surely, KangY’s level of conscious involvement to select and shape her learning actions 

(autonomy) was promoted while she was taking the class as she became more reflective 

                                                           
10 Maybe she meant, “to flow naturally”. 
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while exercising her advanced autonomy for the 15 weeks. It needs to be noted that it is 
simply possible that KangY was always reflective at the same level throughout the 
15-week study as revealed in her autonomy measurement survey results (there was no gap 
between two times of the survey scores), although her reflection revealed at her journal 
was elaborated more deeply at the later stages of the 15 weeks. 

 
2) Seung Became More Aware of Her Favorite English-Learning Activity 

 
Seung’s initial autonomy was quite high in her journal entry on 3/10 where she pointed 

out clearly how she wanted to improve her speaking and listening skills in detail: 
 

Since my goal of English learning is to improve my communication skills, I 
will focus my English study on improving my listening and speaking skills. 
Here come my ways of listening improvement and speaking improvement: 1. 
On my way to school and to back home, I listen to the tapes of “Never Study 
English11”. 2. I read three pages of Harry Potter. 3. I listen to my classmates’ 
English talking. 4. I read English bible. 5. I never miss any chances of 
speaking with English speaking foreigners and teachers. 6. I speak English 
with Jihae. 7. I try not to speak wrong expressions in English. 8. I memorize 
one decent English sentence uttered by English teachers and practice it 
whenever needed (Seung, 3/10, J, E). 

 
However, Seung’s initial plans were too ambitious to be realized. So, she did not 

elaborate how she put her plans into action for long. She simply stated, “I am trying to 
memorize a whole audiotape… to chew up the whole thing there” (Seung, 3/27, F, K). 
Instead of describing her learning activities, she repeated she was not happy with her 
current English speaking in her journal entries and at the forum. Although Seung stayed in 
England for a year as a language student, her current English skills were not as good as she 
expected before she went to England. She felt so bad about this that she did not like to talk 
about her visit to England unless required. These are her words: 

 
My English is on a running machine. Why? Because it is always on the same 
place. Somebody help me!!! I have been to England for one year. However, I 
do not like to say that. Many people expect my English to be good. But, it’s 
not!!! (Seung, 3/12, J, E); How could I speak English very well? I take the 

                                                           
11 The popular book for Korean English learners: Jung, Chan-Yong, (1999). Never study English. 

Seoul: Sisapyungron. 
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same mistakes all the time...When I was in England, my teacher used to say 
that my problem is ‘the’ (Seung, 3/26, J, E). 

 
Although Seung taught English to a middle-school student and presided a TOEIC 

preparation club, she did not elaborate how she used the English learning activities to 
improve her English in March and April. Repeatedly, she stated that she went to the 
meetings and did whatever required at the meetings. 

On 4/29, however, she became really sincere about why she couldn’t comprehend her 
another English teacher’s English and considered some possible ways to solve the problem. 
From 5/5, she started reading English bible aloud to pay attention to her pronunciation, 
new words and new sentence structures. These are her words: 

 
I had bad time in Suzzane’s12 class. I could not understand what she said...I 
think deeply how many hours I study English because of time, friends, I have 
not studied hard. Another reason is my friends’ expectation. Whenever they 
have to do something regarding with English, they ask me for help. They think 
me of good English speaker. That is not true. I’m not a good English speaker!! 
I want to say “Please leave me alone”. Now English makes me unhappy 
(Seung, 4/29, J, E); From today, I started reading English bible. I can get many 
things from reading it. First of all, I can learn English sentence structures… 
Second, when I read out that, I can feel comfortable...And reading out the 
Bible makes my reading skill be improved. That is one which I want to get 
most. Today is the first day (Seung, 5/5, J, E).  

 
From May 5, she read aloud the Bible, Harry Potter, and some children’s books to learn 

more expressions to apply while she talked. Even though she did know how beneficial 
reading books would be she did not put the learning activity into action until the day of 
May 5. On May 30, she detected her English listening skills improvement when she 
realized that she could understand Suzann’s jokes, and she wrote, “Today was Suzzane’s 
last class...At beginning of Suzann’s class, I couldn’t understand what she said. But now I 
can laugh when she says something humorous. It means that my English has been 
improved” (Seung, 5/30, J, E). On June 5, she was happy being able to pass an English 
interview test to get a scholarship to go abroad. She wrote: 

 
I read Harry Potter...After passing the English interview test on 5/19, from 
24th of June to 11st of July I am going to Kirhezstan, which is in the middle 

                                                           
12 Seung’s English teacher at another English class at the school. 
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Asia. I am so happy. Maybe I have to speak in English. It will be a chance to 
practice speaking (Seung, 6/5, J, E); I read Harry Potter from page 162 to 166. 
I learned many new expressions which I want to use when I talk (Seung, 6/9, J, 
E); I read Harry Potter aloud. I read ‘Sleeping Beauty’...it helps my writing 
skills (Seung, 6/11, J, E). 

 
With the help of the self-evaluation at Suzann’s class and the positive result from the 

interview test, Seung surely would become more confident about her English skills. It is 
claimed that while she took the class, she became more autonomous based on the fact that 
her learning became more focused and that she found out her favorite learning activity: 
reading-aloud. 

 
3) BanH’s Advanced Autonomy Was Fostered Very Slowly 

 
BanH’s initially advanced autonomy level was improved a little while he participated in 

the study since he was able to have many chances “to think about teacher/learner roles at 
the class” (BanH, 6/13, W, K), and he “tried real hard to put whatever was thought and 
planned into action” (BanH, 6/13, W, K) for the 15-week study. His initially advanced 
autonomy level was clear in class. The teacher’s observation report stated on 3/14, “BanH 
volunteered twice to become a game leader. His Australian-accented English was quite 
good”. The teacher noticed his active participation in class in April and May and wrote 
“BanH became the group leader… and the whole class leader, later” (Researcher, 4/14, O, 
E), “BanH raised this issue of pro-life and pro-choice… almost all of the students looked to 
be interested in the issue” (Researcher, 5/23, O, E). Quite contrary to the teacher’s 
observations, however, BanH’s general autonomy development shown at the other data 
sources was very slow. 

BanH thought his listening was his weakest point and claimed that he would focus his 
learning on his listening skills initially. He stated, “My listening ability is so terrible even 
though I’ve been to Australia for 11 months” (BanH, 3/29, J, E). Accordingly, throughout 
the semester he was busy “listening to CNN, BBC channels,” (BanH, 3/11 & 3/29 & 4/11 
& 5/13 & 5/15, J, E) “preparing for English job interviews” (BanH, 5/4 & 5/13 & 5/18 & 
5/20 & 5/30 & 6/12 & 6/13, J, E) and taking one credit and one non-credit English classes. 
In the journal entries in March, April and May, he always reported how he performed these 
activities without reflecting upon how to perform the activities more efficiently each day. 
He utilized the Internet forum relatively rarely. He wrote “I am going to use following two 
websites: http://www.esl-lab.com, http://www.yahoo.com” (BanH, 3/21, F, E) and explained 
that he had used them to improve his listening and reading skills. He did not, however, 
further describe how he used them later on. On March 28, he stated in the forum, 
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“speaking seems to be the hardest part for Korean learners… I use… Star World TV cable 
channel and CNN news channel to improve listening… I sometimes call a Japanese friend 
whom I met in Australia”. We need to notice that he did not mention his favorite TV 
programs but his favorite TV channels he utilized. That is, it is detected that his learning 
was not very directed as he simply turned on the TV channels to watch whatever available 
by chance. 

Although BanH claimed that he focused on listening-improvement at his journal, he 
more focused on TOEIC-score-improvement throughout the study. He mentioned,  

 
As usual, I also listen to the TOEIC tape. I have a book about TOEIC listening 
section written by Lee Ikhoon (BanH, 3/11, J, E); While I was coming to the 
university, I listened to the TOEIC tape whose story was about abortion and 
sexual education...(BanH, 3/20, J, E); Eventually, I graduated from a TOEIC 
academy (BanH, 4/20, J, E); Now, I am in the library...On my desk, I can see 
the TOEIC books (BanH, 4/27, J, E).  

 
As revealed at these excerpts, mostly BanH was very conscious about how to improve 

his TOEIC scores and he was not able to go beyond the TOEIC preparation at the 15-week 
study. Neither did he focus on something positive or encouraging as he learned English. 
Deep down in his mind, he was not happy about his English learning and grumbled, “it 
might be sad reality that most of the university student should hang on TOEIC in order to 
get a job because most companies prefer employees who have an excellent skill in 
English” (BanH, 4/26, J, E). Similarly he stated, “One day, probably two years ago, when I 
drank… in a bar, I suddenly realized that I had to study English in order to get a job… 
That’s why I decided to go abroad” (BanH, 4/27, F, E). Maybe because of his deep worry 
about TOEIC scores, he was very stimulated to focus on TOEIC preparation more on May 
4 when he was informed that most interviewees got high TOEIC scores at a job interview. 
He stated, “The day before yesterday, I had a job interview… All of them (the 
interviewees) have been abroad and more than one time. They have fantastic TOEIC 
scores...It was a good experience for me because it stimulated my will to learn English 
more deeply” (BanH, 5/4, J, E). 

On 5/18, he noticed he could concentrate more on what he was really interested in while 
listening to the news on “the Korean president Roh’s recent visit to USA”. Even after this 
notice on how to make his listening activities more interesting, however, he did not pay 
much attention on how to select more interesting TV programs in May and June. He 
simply mentioned how he prepared for listening and oral tests required at two English 
classes. He reported, “Fortunately, I passed the lisening test at the English center. So, I only 
need to pass the final oral test on 6/12” (BanH, 5/30, J, E). Even when he had a positive 
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moment as he “passed the listening test”, he didn’t reflect on how he felt or how he 
enjoyed the moment, but he worried again that he needed “to pass the final oral test”. 
Throughout the semester, he did not report any positive English-learning actions, maybe 
because he was very stressed to apply for many job openings as a senior. His job 
applications were rejected twice and he became very disappointed. He mentioned that he 
“was happy a little” when he passed listening and oral tests at the English center on 6/13. 
On the last day (6/13) he stated, “She (the English center oral test interviewer) told me that 
I get it (passed the oral test)...because my reaction and listening were good. I’m a little bit 
happy now!” This was the only one time when he mentioned how he became happy while 
studying English for the 15 weeks. 

Since BanH was very much interested in improving his TOEIC score, he did not or 
maybe could not pay much attention on how to improve his listening skills (which was his 
initial learning goal) in more positive or more encouraging ways at the 15-week study. He 
thoroughly worried about the test scores and his learning was burdensome and stressful. 
Since he felt “easily sick while working on the Internet” (BanH, 3/14, W, J), he rarely 
posted messages on the Internet forum unless they were required as homework assignments. 
So, it is concluded that BanH’s level of his conscious trials (autonomy) to make his 
learning more efficient was promoted a little while he was busy preparing for TOEIC and 
for some oral and listening tests and thinking thoroughly how to make better test scores for 
the 15-week study.  

 
3. Initially Less-active Students Expanded Learning Chances While Putting 

Their Ideas into Action 
 

1) Oh’s Autonomy Was Fostered As Her Learning Became Focused 
 
In Oh’s case, her initially less-active autonomy was fostered while she focused her 

learning on audiotape listening with her children at home at the later stages of the study. 
Actually, she was very independent and she knew what she needed to make her learning 
more effective from the beginning of the study. After graduation from another college 
many years ago, Oh returned to Kwangju College as a senior at the Department of English 
Language and Literature. As a returning student and mother of two teenagers, it was 
awfully hard for her to catch up with the other students during her first semester after 
returning. She repeated how hard it was to manage her housekeeping and studying at her 
journal and at the Internet forum. She stated, “It is my first writing at an Internet forum. 
Writing at the forum, like all the other things at campus for a returnee, is very new and 
embarrassing … I know, however, all I need now is practice and patience” (Oh, 3/7, F, K). 
Her initial autonomy in the class was very low in March, April and early May, and she 
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wrote whatever she read in the journal without any clear directions of the learning. She 
kept the journal a couple of times a week until 5/20. Here are some examples: “I took a 
English conversation class this morning. Dr. Oh… recommended that we should write a 
journal. So I am nervous” (Oh, 3/9, J, E), “I read a novel, English reading is very hard” 
(Oh, 4/4, J, E).  

From 5/20, however, she wrote the journal more frequently and she started narrowing 
down her English learning goals and activities. Maybe she read the researcher’s Internet 
message on how to keep an English-learning journal posted on 5/6 and she decided to 
make her learning more focused as suggested at the message. On 5/20, she chose one tape 
with a clear goal of listening skills improvement and kept on listening to the tape until 6/12. 
Here are some excerpts: 

 
To improve my English listening skills, I started listening to a tape which 
came with a book, “Memorize 1500 English Expressions”. It takes about thirty 
minutes to listen to the tape. It covers idioms, phrases, grammar, writing skills, 
listening skills and speaking skills, so I chose the tape. When I listened to the 
tape for the first time, I caught some words only, but I could repeat after the 
tape after three times of listening. However, it was still hard to catch some 
words (Oh, 5/20, J, K13); I listened to Unit 12 of the tape again to check my 
listening and to transcribe whatever I could catch… The hardest part for me 
was prepositions, such as ‘of’ in ‘ahead of time’ (Oh, 6/1, J, K); When I 
listened to Unit 13… prepositions and the articles in the unit were very hard to 
catch...There were many unfamiliar expressions, and I put them down 
below...(Oh, 6/3/, J, K); When I listened to Unit 11, 12 13, some unfamiliar 
expressions were hard to catch, for example...(Oh, 6/5, J, K); I listen to the 
tape with my children. They also had a hard time with prepositions...It’s still 
very hard to catch “make a very good point” which was said so quickly. 
Without its transcript, it would have been impossible for me to catch the 
expression. I think studying with the children was more fun than I expected 
(Oh, 6/7, J, K); I simply listened to Unit 15 of the tape without the book (Oh, 
6/10, J, K).  

 
Although Oh did not utilize the Internet forum actively, her journal showed quite clearly 

how she became more reflective and changed her learning actions according to the 
reflection. On June 12, she even tried to evaluate her listening improvement by herself and 
stated, “When I transcribed unit 11 through 15 to check my listening improvement, I could 

                                                           
13 When she wrote the journal in Korean, her writing became more reflective and long. 
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catch almost all of the sentences. I missed some prepositions or I put down wrong 
prepositions, still. I think I need to memorize a whole chunk of an expression, not singling 
out one preposition… This seems to be a wonderful way… to evaluate my listening” (Oh, 
6/12, J, K). 

All in all, Oh’s autonomy was promoted in the sense that she became aware of her 
favorite listening activities and of a self-evaluation method while she participated in the 
current study. At the last class, she claimed that she “was happy at the class because I (she) 
was able to put my (her) ideas into action while I (she) participated in the study” (6/13, Oh, 
J, K). 

 
2) Hwang’s Autonomy Was Enhanced As She Focused Learning On TOEFL Preparation 

 
Generally, Hwang’s autonomy development was clear at the Internet forum and her 

learning journal, but not in her teacher/learner role definitions during the 15 weeks.  
She used the forum usually in English maybe because she intended to practice English- 

writing. This is an example: “Maria, what would you do to improve your listening skill? 
I’m studying listening with a videotape. But I can’t listen well yet. Please tell me the 
method to improve my listening skill if you have something to do” (Hwang, 3/11, F, E). 
She even asked personal questions about her romantic relationship in English. She asked 
this question: “I have only one friend whom was always my (primary school) classmates 
… we enter the (same) university. He likes me very much ^^and I like him, too. But we 
can’t express our emotions because we are very old and good friend. I want to associate 
with him but I’m afraid that we possibly be uneasy if we break down later. If you were me, 
what would you do?” (Hwang, 3/13, F. E). She tended to use the forum to ask questions 
and get replies. She raised a question here: “I can’t choose one topic of the speech. What 
shall I do? Do you have any good ideas?” (Hwang, 5/2, F, E). Naturally she directed the 
discussion topics of the forum and she improved her autonomy (conscious trials to shape 
and reshape her own learning chances) at the forum. 

Similarly, Hwang’s autonomy enhancement was quite clear at her journal entries. Her 
learning was almost always focused on TOEFL preparation and she made it clear that she 
would focus her learning on getting high TOEFL scores on March 10, “I’m planning to 
prepare TOEFL test and the read some essays to study English” (Hwang, 3/10, J, E). Her 
writings on TOEFL preparation continued: 

 
I read one essay… called “Once More To the Lake”...There are some difficult 
expressions that I couldn’t understand, but I might need when to take TOEFL... 
Haunt: a place where someone visit frequently. bass: a kind of fish which is 
called 농어 in Korean… (Hwang, 3/14, J, E); Finally, I found one good 
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website to study TOEFL. I searched with the word “TOEFL” through the 
Internet...I took a practice test in the internet. I was very disappointed with my 
result. Especially, I am poor at listening. I think I have to practice listening as 
much as possible from now on (Hwang, 3/22, J, E); I visited my 
English-studying website and took a TOEFL test. I had some improvement in 
listening...Anyway I’m very happy to get a good mark (Hwang, 4/30, J, E); I 
happened to visit an Internet site to take TOEFL test. Actually, I’m studying 
TOEFL to prepare entering graduate. I was happy that my listening skill has 
improved. I have more parts in listening and grammar (Hwang, 6/7, J, E). 

 
As shown above, almost always Hwang paid attention on TOEFL preparation and 

related her learning to TOEFL. Her learning was clearly directed throughout the 15 weeks.  
Hwang’s clear autonomy was not very clear, however, when she defined teacher/learner 

roles in April, in May and in June. Here are two excerpts of her two role definitions:  
 

All teachers need to give to their students is individual attention. Recently, I 
paid more attention to a couple of male students and they studied harder… 
much harder than before… I have never realized how effective personal 
attention is before (Hwang, 4/29, F, K); Ever since I started teaching at a 
private institute, teachers’ day is very burdensome, because of the students 
who give me letters and presents… maybe because of the title, “a teacher”… a 
human being who is always kind to students, whom students can remember 
for long… who delivers knowledge and who does know how to adopt 
humanistic approach to deliver the knowledge. I will try my best to be a good 
teacher” (Hwang, 5/14, F, K).  

 
It is noticeable that Hwang always focused more on teachers’ roles than on students’. On 

6/13 at the last class when all the students were asked to write teacher/learner roles, she 
wrote, “Teachers need to make students study hard… because… teachers needs to lead 
students in class” and she elaborated her personal experience with a good and a teacher 
whom she met as a student. She defined that “There is only one thing students need to do: 
answering, “yes” whenever asked by teachers to encourage teachers to teach more 
effectively and more successfully” (Hwang, 6/13, W, K). Her definition on student roles 
was short but clear: all students need to do is answering, “yes” whenever needed to 
encourage their teachers to teach them well. Hwang’s autonomy increase did not seem to 
be clearly shown when we read her definitions on teacher/learner roles.  

In general, it is claimed that Hwang became more autonomous for the 15 weeks as she 
consciously made an effort to create and shape her learning activities at TOEFL-preparing 
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Internet sites and the class Internet forum to ask questions and to suggest some talking 
topics, despite the fact that her definition on teacher/learner roles highlighted teacher roles 
more than student roles throughout the 15-week study. 

 
3) Bae Became Autonomous Chatting on the Internet and Talking in English Outside Class 

 
Bae looked initially less active than most students in the sense that “she was a quiet 

student at the speaking class” (Researcher, 3/14, O, E). Her less active autonomy did not 
change much as her numerous learning actions were performed without much change to 
make her learning more efficient in March, April, and May. In May and June, however, she 
became more self-directed as she “tried to think in English” (Bae, 5/7, J, E) (Bae, 6/9, J, E) 
and “ to talk in English” (Bae, 6/12, J, E). Her autonomy development was clear at the later 
stages when she utilized the Internet forum more frequently. 

On March 5, Bae set her English learning goal: “I will make an effort to improve reading, 
writing, speaking, hearing ability in English” (Bae, 3/5, J, E). Her broad and general 
learning goal was not clearly narrowed down while she tried numerous English- learning 
activities for the 15 weeks. Followings were her learning activities: buying many 
how-to-study-English books, trying many Internet sites, talking in English with her siblings, 
a neighbor or an old English teacher sometimes, listening to a radio English-teaching 
program, reading some English newspaper articles, and teaching one high school student 
and two elementary school students. While adopting these various activities, she did not 
know how to direct her learning, so she adopted the learning activities at random without 
clear reasoning or self-reflection. Although the teacher encouraged her students to try to 
evaluate their English learning numerous times, she did not try the self-evaluation methods 
the teacher recommended in class. Instead, her evaluation on her English improvement was 
based on her English teachers’ rare comments on her English: “I became quite happy with 
the teacher’s comment on my English” (Bae, 4/18, J, E) (Bae, 5/23, J, E).  

Although Bae’s autonomy development was not very obvious, she tried harder to make 
her learning enjoyable and successful at the final stages of the 15-week study. She felt 
“stressed quite often when I (she) spoke English with classmates…but I (she) felt happy 
when I (she) chatted in English on the Internet” (Bae, 3/12, J, E). After having this positive 
learning experience, she “visited the site to have an Internet chatting” in April and May 
(Bae, 4/17, J, E) (Bae, 5/20, J, E). Her conscious trial (autonomy) to make her learning 
enjoyable was clearly stated. A certain degree of her autonomy development was also 
observed as she utilized an Internet site recommended by her classmate at the forum and 
she tried to think in English and talk in English with her Korean neighbor as shown on 3/12, 
5/7, 6/9 and 6/12: 
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I studied at the http://www.chollian.net/~kok72/english which was recommended 
by Mun hee Kang. It was a free site, so I was happy. Furthermore it was useful 
to me because I’m interested in writing in English these days. Especially I 
could choose variety site and it’s not tedious (Bae, 3/12, J, E); I tried to speak 
English with my senior who lives in a next door and has ever studied abroad 
for a number of years in the evening...She said if I try to talk a small English 
speaking, I will grow up might be improve my English (Bae, 5/7, J, E); I 
always think something in English for improving English ability. For example 
when I walk somewhere, I try to think something by saying English. 
Furthermore I make a situation and then I make a sentence and I speak in 
English alone. (Bae, 6/9, J, E); I tried to talk with my neighbor in English...her 
English ability is very higher than me...I’m sure I can do like her if I do my 
effort (Bae, 6/12, J, E). 

 
Despite the fact that she did not reflect her learning actions as thoroughly as the teacher 

expected, when she stated in her last journal entry, “As I often talked with someone in 
English, I think, I feel my English conversation-ability is improved bit by bit” (Bae, 612, J, 
E), she initiated English-talking with her neighbor and a senior and revealed her autonomy. 
It is noticeable that she was relatively more active at the Internet forum at the final stages 
when she used the forum to reply the teacher’s questions (e.g., on 5/29 & 6/2) and to tell 
English stories she read or heard (e.g., on 5/25, 5/28, & 6/2). 

In conclusion, Bae’s initial autonomy level was improved as she put many English- 
learning activities into action for the 15-week study despite the fact that the learning 
activities were performed without clear directions or goals. It is very interesting to notice 
that Bae’s self-evaluation on her autonomy development revealed at the gap (+23) between 
the two Autonomy Measurement totals seems to be much more generous than the 
researcher’s. 

 
 

V.  CONCLUSION AND IMPLICATIONS 
 
This study brings some implications for future researchers. First, this study highlights 

the significance of learners’ out-of-class learning in the theory and practice of autonomy. 
The lack of studies in this area highlights the fact that research in learner autonomy has 
focused on the development of learner autonomy in institutional settings without much 
knowledge on learners’ out-of-class learning. Future research on out-of-class learning 
might focus on how learners create learning opportunities out of class and how they 
consciously take advantage of the opportunities in their learning. 
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Second, the six informants’ slow and subtle autonomy transformation undertaken in this 
15-week study brings another implication for autonomy practitioners and learners. That is, 
they should be realistic about results of autonomy development. According to Scharle and 
Szabo (2000), there are three stages in the process of developing learner responsibility or 
learner autonomy in language learning: raising awareness, changing attitude, and 
transferring teacher/learner roles. For the 15 weeks, KangY was at the third stage while the 
other five students were at the first stage. KangY was very independent always and 
directed her learning in her own ways throughout the study period. All the others had 
chances for the 15 weeks to reflect upon their learning and learning activities and they 
raised awareness on the importance of autonomy while they had chances to realize how 
self-effort is important in language learning. In their words, “during this semester, I had 
chanced to put… ideas or plans of learning into action”(Seung, 5/5, J, E) & (BanH, 6/13, 
W, K) & (Bae, 6/13, W, K) & (Oh, 6/13, W, K) & (Hwang, 6/13, W, K). They became more 
conscious that putting their ideas into practice is really important in their English learning 
for the 15 weeks. The informants’ autonomy developments seemed to be very slow that 
their autonomy development could have not been detected without individual attention. 
The slow autonomy development accomplished in the current study implies that learner 
autonomy approaches need to be applied for long, preferably longer than a semester. 

Third, another important implication is that autonomy can manifest itself in many 
different ways. Because of their similar reticence at class, Hwang’s, Oh’s and Bae’s 
autonomy could have been hardly recognizable without their diaries and the Internet forum 
discussion. Autonomy practitioners need to go beyond observing class participation to 
understand students’ autonomy. Individual interviews, diaries, or autonomy-measuring 
surveys are wonderful ways to detect autonomy.  

Fourth, autonomy-fostering approaches need to be practiced at individual teacher levels 
as well as institutional levels due to the fact that teachers are usually handful with lots of 
teaching hours and administrative works. Considering the amount of time, energy and 
devotion the researcher contributed to conduct the current study, to make autonomy- 
fostering approaches more fruitful, she strongly recommends institutional supports to help 
teachers develop students’ autonomy. One-to-one consultations and self-access centers 
might be implemented at school levels. 

All in all, all six students reacted to autonomy fostering approaches quite positively at 
various levels depending on their initial autonomy levels in this 15-week study. The current 
study illuminates that students’ initial autonomy needs to be considered in autonomy 
fostering approaches, and that autonomy-fostering approaches need to be individually 
detailed at various stages of the application. 

The teacher’s double role as a researcher might be counted as a limitation of this study 
since the researcher might fail to notice important points, which might be easily obvious to 
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a researcher who is not involved in the teaching sessions as a teacher. Glesne (1992) warns 
that researchers’ opinions might become truth while undertaking studies in settings in 
which the researchers are intrinsically connected with. Riley (1996), also, warns how hard 
it is to research autonomy and autonomy development when he refers to “the blind man 
and the bubble” (p. 251). Since the researcher was fully aware of the observer’s paradox to 
investigate autonomy, she tried to be always conscientious of the fact that the simple 
presence of a researcher who wanted to study autonomy might destroy the very thing 
(autonomy) the researcher studied. While acknowledging this limitation of the study, the 
researcher wants to point out that the current research study was an excellent ideal 
condition to observe what really went on in the informants’ ESL learning from an insider’s 
perspective not from an outsider’s in their own English class, a very natural setting to study 
their autonomy. 
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APPENDIX 

A Measure of Autonomy and Self-Direction 
 

1. Why am I learning English? (Because I want to-5 points; Because I have no choice-1 point) 
2. What is the best way to learn English? (Individual self-study without a teacher-5 points; Studying 

in self-help groups-4 points; Group studying without a teacher-3 points; Group studying with a 
teacher-2 points; Studying in class with a teacher-1 point) 

3. What is the best study-speed for learning English? (Whatever I think is best for me-5 points; 
Whatever the students think is best for the group-4 points; Whatever the students thin is best for 
the class-3 points; Whatever the teacher thinks is best for me-2 points; Whatever the teacher thinks 
is best for the class-1 point) 

4. When is the best time to study English? (Whatever time I think is best for me-5 points; Whatever 
time the students think is best for the group-4 points; Whatever time everybody thinks best for the 
class-3 points; Whatever time the teacher thinks is best for me-2points; Whatever time the teacher 
thinks is best for everyone; 1 point) 

5. Where is the best place to study English? (Whatever place I think is best for me-5 points; 
Whatever place the students think is best for the group-4 points; Whatever place everyone thinks 
is best for the class-3 points; Whatever place the teacher thinks is best for me-2 points; Whatever 
place the teacher thinks is best for everyone-1 point) 

6. How should study materials be chosen? (Everything should be chosen by me-9 points; Everything 
should be chosen by the group-8 points; Everything should be chosen by me, with the teacher-7 
points; Everything should be chosen by the group and the teacher-6 points; Everyone should 
choose everything with the teacher-5points; The teacher should choose everything, with the 
groups-4 points; The teacher should choose everything, with everyone-3 points; The teacher 
should choose everything-2 points; The ministry of Education should choose everything-1 point) 

7. How should my progress be monitored? (I should monitor my own progress-7 points; The student 
should monitor each other (in groups)-6 points; The teacher should monitor my progress, when I 
ask him/her-5 points; The teacher should monitor group progress, when asked-4 points; The 
teacher should monitor my progress, even if I don’t ask-3 points; The teacher should monitor the 
group’s progress, even if the students don’t ask-2 points; The teacher should monitor everyone, 
without being asked-1 point)  

8. How should my progress be tested (internally)? (I should test myself regularly-7 points; The 
students (in groups) should test themselves regularly-6 points; The teacher should test me when I 
ask him/her-5 points; The teacher should test the groups, when asked to do so-4 points; The 
teacher should give tests when everyone asks-3 points; The students should decide the test 
topics-2 points; The teacher should give tests without asking the students-1 point) 
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9. How should my progress be tested (externally)? (I should test myself in a “real-English” exam-6 
points; The students should test themselves in a “real-English” exam-5 points; I should take an 
external exam (e.g., Cambridge), if I want to-4 points; All students should take an external exam, 
if they want to-3 points; Students should be tested by the teacher-2 points; Everyone should have 
to take an external exam (e.g., Cambridge, TOEFL) without choice-1 point) 
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