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This study examined the effects of reading globa l literature in literature-based 

instruction on overall L2 literacy ability and intercultural sensiti vity deve lopment. 

One hundred twenty-two 5th and 6th grade elementary students and one hundred forty 
7th and 8th graders in middle schoo l in Korea participated in thi s study . Among the 

262 participants, 131 students from each grade were ass igned to the treatment groups, 

and remaining 131 participants were in the control groups. The treatment group 

received 39 sess ions of reading global literature in thirteen weeks; the control group 

did not receive any treatment in this study. The latent mean analys is with the 

measurement model between literacy ability and intercultural sensitivity across 

control and treatment groups shows positive effects of reading globa l literature on 

L2 learners' development of literacy abi li ty and intercu ltural sensiti vity. The study 

results provided support for reading global literature as an effective and powerfu l 

instructional method to improve L2 learners' li teracy abi li ty and intercultural 

sensitiv ity . The students in the treatment group were more interculturally sensiti ve 

and outperformed the control group in L2 literacy achievement. The findings of this 

study have ed ucational implications for teaching L2 with global literature to enhance 

L2 learners' in tercu ltural sensiti vity and literacy ab ili ty in their L2 learning. 

Key wO"ds: literacy ab i lily, intercultural sensiti vity, literature-based instruction 

I. INTRODUCTION 

An abundance of literature about the strong relationships between language learning and 

cultures has shown the importance of teaching cultures in language instruction. Omagio 

(200 I), however, suggests several reasons why teaching diverse cultural content is difficult 

to be realized in English classes: limitation on time of teaching, uncertainty about what 

  

 

  

          

            

          

          

         

        

             

     

           

          

          

           

    

     

          

          

           

           

           

         

  

    

       



4 Jiyoung Bae 

content should be taught in Eng lish classes, and lack of teaching skill s of reading which 

cultural content effectively di sp lay in Eng lish classes. Baker et a l. (2009) suggest that it is 

necessary to establish a concepti on of culture and the relationships between cultures, 

languages, and communication in intercultural communicati on across many diverse 

cultures. Language cannot be acquired successfully without consideration of its culture; 

therefore, deve loping not only communicati ve competence but also intercultural sensitivity 

is necessary because we are li ving in a g lobalized world which contains a plethora of 

mul ticultmal perspectives. 

In order to deve lop EFL leamers' intercultural sensitivity, it is critical that creating 

cultural compati bility requires schools to provide curricula that retl ect the diversity of the 

world (Banks, 1994; Delpit, 1995; Hoffman, 1996). According to previous research, 

students gain higher levels of reading and writing proficiencies when they leam literature 

which includes characters, settings, and themes that resonate with their prior experiences 

(B ishop, 1987; Moore & Diamond, 199 1; Moore-Hart, Diamond, & Knapp, 2003). 

Particularly, mul ticul tural li terature and intemational literature are one of the important 

teaching matetials in teaching language and cu ltures. Multi cultural literature is a category 

of literatm e that refl ects the diverse life experiences, traditi ons, hi stori es, va lues, 

worJ dviews, and perspectives of diverse cultural groups that make up a society (Grant & 

Ladson- Billings, 1997, p.185). In addition, intemational literature refers to " ... books 

vvritten and published fir st in cow1tries other than the United States (both in English and in 

translation), books wri tten by immigrants to the United States about their home countries 

and published in the United States, books written by authors from countries other than the 

Uni ted States but originally publi shed in the United States, and books wri tten by American 

authors and publi shed in the United States with settings in other countri es (Freeman & 

Lehman, 200 1, p. IO) ." There are several research studies describing the use of 

multi cu ltural and intem ational li terature in English classes in South Korea fro m 2007 to 

20 I 0; these studies fo und some positive effects on leaming Eng li sh and mul ticultural 

awareness through reading mul ticul tural li te rature in Engli sh (Kang, 20 I 0; Kim & Kim, 

20 I 0; Lee & Bae, 2007; Park & Shin, 2008). Most participants in these studies responded 

to multicultural literature positive ly by motivating themselves to explore mul tiple cultures, 

by increasing interest in more parts of the world, deve loping a logica l and critica l view of 

the world, and overcoming cul tural prej udices . Through multicultura l literature, students 

can leam about others ' cul tural backgrounds and realize many similarities that all people 

share and experience. For adolescents, they can develop se lf-esteem and cul tural identi ty, 

and their view of cultmal and ind ividual characteri sti cs can broaden through reading 

multicultura l texts. 

As studies have shown the significant infl uence cu lture can have on language learning, 

few have examined re lationships between culture and second language li teracy education 

  

 

  

          

            

          

          

         

        

             

     

           

          

          

           

    

     

          

          

           

           

           

         

  

    

       



The Effects of Reading Global Literature on Korean EF L Learners' Literacy Ability 5 

(Bodycott, 2006; Nieto, 2010). Based on the interwoven relationship between language 

and culture, it is possib le to hypothesize that learners ' cross-cultural knowledge and 

positive attitudes toward people who speak a target language can be developed through L2 

literacy instruction by using diverse literature, such as picture books, and predictable books, 

etc; that is, English literacy instruction with diverse texts, including multicultural literature 

and international literature, can enhance Korean EFL learners ' intercultural knowledge and 

attitude, such as intercultural competence, and sensitivity (Kim & Kim, 20 I 0; Kang, 2010; 

Nam, 20 10). In addition, the lack of carefully designed studies investigating effects of 

literature-based instruction by using global literatures (i .e. , multicultural literature, 

intercultural literature) on L2 literacy ability and intercultural competencies development 

calls for more methodologically sound studies. Therefore, it is necessary to develop 

teaching diverse literature appropriately in English classes by focusing on English literacy 

development and intercultural sensitivity for elementary and secondary students; one 

tentative solution is using global literature, such as multicultural literature and international 

literatures, in English classes in South Korea. The research questions of the present study 

are presented below: 

I) Does using global literature have a significant effect on students' L2 literacy ability? 

2) Does using global literature have a significant effect on students' intercultural 

sensitivity? 

3) Does using global literature have any effects on the latent structure of L2 literacy 

ability and intercultural sensitivity? 

II. REVIEW OF THE LITERATURE 

1. General Literacy Ability and Intercultural Sensitivity 

I) Definitions of general literacy ability and intercultural sensitivity 

General literacy ability is defined as a proficiency to read and write comprehensibly in 

English. According to NLP (National Literacy Panel , 2006)'s definition of literacy is 

including pre-reading skill s, word-level skills and text-level skills. Both pre-reading and 

word-level skills involve phonemic awareness, phonics, and fluency skills, and text-level 

skills include fluency, reading comprehension, and writing skills. This study explores EFL 

students' fluency, reading comprehension, and writing ski lls; thus, general literacy skills 

refer text-level skills in this study. 
Intercultural sensitivity means a positive drive to accommodate, understand, and 

  

 

  

          

            

          

          

         

        

             

     

           

          

          

           

    

     

          

          

           

           

           

         

  

    

       



6 Jiyoung Bae 

appreciate cultmal differences, and to enhance one 's self-awareness that leads to 

appropriate and effective behav ior in intercultmal comm Lmication (Bennett, 1993; Chen & 

Starosta, 1998). Under this defmition, Chen and Starosta (2000) complete an instrument of 

intercultural sensitivity with 24 items each rated on a 5 point Likert scale, and this 

intercultural sensitivity includes five subcomponents: interaction engagement, respect for 

cu ltural difference, interaction confidence, interaction enj oyment, and interaction 

attenti veness . 

2) Relationships bet"Jeen literacy ability and intercultmal sensitivity 

According to the sociocultmal perspective of literacy, Perez (1998) indicates that literacy 

is always socially and culturally situated, so it cannot be considered to be content-free or 

context-free; that is, literacy is not just the multifaceted act of reading, writing, and 

th inkjng, but involves constructing meaning from a printed text within a sociocultural 

context (p. 4). Therefore, the sociocultural perspective of literacy makes possible to be 

connected general literacy abili ty and intercultural sensitivity. 

Whi le studies have shown the signifi cant influence cu ltme can have on language 

learning, few have examined relationships between cultme and second language literacy 

education. Several researchers have claimed that students attain higher leve ls of reading 

and wTiting perfonnance through reading literature that includes characters, settings, and 

themes that resonate with their prior experiences and background knowledge (Bishop, 

1987; Moore & Diamond, 1991). Similarly, once students perceive connections between 

thei r own histories, experiences, and the cuniculum, their abili ty to relate to new subj ects 

is improved (A u, 1993, 1995). Particularly, Bishop ( 1987) suggests that multicultural 

reading materi als improve tbe se lf-esteem of culturally diverse students as they discover 

and develop pride in their cu ltural heritage. 

Moore-Hart, Diamond, and Knapp (2003) examine the implementation of a 

multicultural program and its effect on reading and writiJlg perfonnance, and on attitudes 

toward reading, writing, and other cultures during two academic school years for fourth 

and fifth grade students in the United States. According to their study, using multicu ltural 

literature in the classes promoted students' appreciation and respect for the values and 

contr ibutions of di verse cu ltures. Even though students ' attitude toward different cultures 

were developed positive ly, changes in student ]jteracy perfonnance was not statistically 

sign ifican t. However, changing the content of the cuniculum to include mul ticultural 

literatme might have facilitated the academic perf01111 anCe of the culturally and 

lingui stically diverse students, and thi s find ing was consistent with the Au ( 1993, 1995), 

Nolton ( 199 1), and B ishop ( 1987, 1992)'s study about using multicultural literature in the 

literacy cUITicu lu111. Recently, Morgan (2009) recommended the use of read-alouds along 

  

 

  

          

            

          

          

         

        

             

     

           

          

          

           

    

     

          

          

           

           

           

         

  

    

       



The Effects of Reading Global Literature on Korean EFL Learners' Literacy Abi lity 7 

with culturally sensitive children's books. According to Morgan 's claim, when teachers 

read aloud culturally sensitive children 's books by pausing and asking questions to students, 

the students predict, hypothesize, analyze, and make cultmal content cOimections to their 

background knowledge. Hence, culturally sensitive chi ldren's books can help students to 

develop positive cross cu ltill'a I attitudes because children's books are not just resources to 

teach reading; they also transmit values, nonns, and attitudes (Kortenhaus & Demarest 

1993; Rober1s, Dean, & Holland, 2005). These studies, however, focus on culturally 

diverse learners only in the United States for both Ll and L2 students, and instructional 

content and methods in literacy education are not appropriate to apply to EFL students ' 

instruction because EFL contexts, especially sociocultural and educational factors, are 

different from an ESL context. Fortunately, Burwitz-Melzer (2001) conducted the case 

study which dealt with a sequence of four English lessons for the ninth grade of German 

secondary students. The subject of the lessons was the short story 'The Circuit" by 

Francisco Jimenez, a story about a family of Mexican migrant workers who are illegally 

staying in the United States . Through these lessons, this study showed how students' 

w1derstanding of otherness, such as different race, customs, and life sty les, and so on, 

through reading literary texts. 

With the sociocultural perspective and the related studies of bridging cultmal content 

and literacy instruction, Bae (2012) establishes the latent structill'e between L2 literacy 

ability and intercultural sensitivity with Korean students from late elementary to early 

middle school through CFA (Confirmatory Factor Analysis). Therefore, the present study 

evaluates effects of using global literature on Korean students' literacy ability and 

intercultmal sensitivity with the Bae's latent structure (Figure I). 

FIGURE I 
The CFA Model of L2 Litel'acy Ability and Intercultural Sensitivity 
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8 Jiyoung Bae 

2. Global Literature: Multicultural and International Literature 

To teach cultural content in language classes, it is necessary to consider how to establish 

appropriate language curriculum. Hoffman (1996) and Banks (1994) cautioned that culture 

should not be artificially inserted into the school cunicululll. Actually, students need to 

acquire knowledge about cu ltural content through genuine leaming experiences, and using 

books is one of the best ways for EFL students to experi ence indirectly. Hoffillan (1996) 

also emphasized that there is a need to develop culturally responsive teaching activities and 

to identify source materials; hence, "global literature" will be good not only as a teaching 

source but also in teaching methods. Hadaway and McKenna (2007) use the term "global 

literature" in their book, and their definition of global literature is "a comprehensive and 

inclusive one, representing literature that honors and celebrates diversity, both within and 

outside the United States, in tenTIS of culture, race, ethnicity, language, religion, social and 

econom ic status, sexual olientati on, and physical and intellectual ab ility." Therefore, the 

tenTI "global literature" inc ludes both multicu ltural and intemationa l literature. Both 

multicultural literature and intemati onal literature deal with cross-cultural content and 

include all types of diversity, so using the tel1ll "global literature" is the representative term 

about literatures including all different types of diversity. 

3. Effects of Using Global Literature on Koreans' English Literacy 
Development 

In the previous five years, some research conducted in EFL context in Korea revealed 

some positive effects of using multicultural literature in English classes for Korean 

students. Park and Shin (2008) examined the effect of children's English education activity 

through a multicultural approach with multicultural literature on the development of 5-

year-old children 's mother tongue and English abi li ty, and their leaming attitudes. 

Accord ing to the resu lts of their experiment, children who expeli enced multicultural 

activities in their English c lasses showed more sign ificant differences in phoneme and 

syntax awareness of both their native language and English (L2) proficiencies. Moreover, 

Park and Shin concluded that children in the experiment group experienced the change of 

attitude toward English and vari ous cultures through a multicultural approach; children in 

the experiment group enjoyed English classes and had more positive attitudes toward 

cross-cultura l contents than the control group. 

Similarly, Lee and Bae (2007) read picture books of multicultural literature to Korean 

students in Engli sh classes; the results of their study revealed that students who read 

multicultmal picture books implied simi larities and differences of other cultures by 

comparing their own culture, and their comprehens ion about other cultures was improved 

  

 

  

          

            

          

          

         

        

             

     

           

          

          

           

    

     

          

          

           

           

           

         

  

    

       



The Effects of Reading Global Literature on Korean EFL Learners ' Literacy Abi li ty 9 

significantly t1u'ough reading multicultural picture books. In addition, students could think 

flexible and active ways toward recognizing different cultures by finding clues through 

picUlres, colors, characters, conversations, and environments in multicultural picture books. 

With this result, Lee (2008) additionally emphasized the importance of using multicultural 

teaching strategies in English classes in Korea, and he suggested that multicultural teaching 

strategies should be developed through using international and multicultural children's 

literature in EFL contexts because these diverse texts are powerful tools which both 

teachers and students approach and use easi Iy in English instruction. However, these 

studies only emphasized the importance and the necessity of using multicultural IiteraUlre 

and multiculUtral teaching strategies in English education, and they had a broad view to see 

multicultural content and English instruction; that is, these sUldies did not connect 

multiculurral content to any specific Engli sh skills such as listening, speaking, reading, or 

wliting, and they did not suggest any statistical data in order to prove the positive effects of 

using multicultural literature. 

Recently, three studies were conducted in which researchers tried to connect 

multicultural literature to students' Engli sh reading and writing abilities in English literacy 

instruction. Kim and Kim (20 10) investigated the possibility of integrating culUlres into 

elementary English instruction through response journal writing based on literature based 

instruction by reading multicultural literature. According to the result of the study, most 

participants in these studies responded to multiculUlral literature positively by motivating 

themselves to explore multiple cultures, by increasing interests all around the world, 

developing a logical and critical view of the world, and overcoming cultural prejudices. 

Moreover, the result shows the positive effects of literature-based instruction by using 

multiculUlral literature for students' literacy development. Nam (2011) established seven 

English lesson plans with multiculUIl'al IiteraUlre, especially picture books, and applied 

them to 16 Korean kindergarteners from four to five years old. The results showed that 

multicultural literature was useful for young children to bridge cultural gaps between their 

culture and other cultures around the world. Nam's study proves that reading multicultural 

literature helps to develop students' multiculUlral awareness, but lesson plans only focused 

on phonics instruction because participants were yOlmg and beginning readers. Even 

though these two studies show well-organized qualitative results about students' 

improvement and indicate detailed observation of students' literacy and multicultural 

awareness development, both studies have small numbers of participants and deal with 

only specific aspects of SUI dents ' literacy, i.e., their writing or phonics ski lls. 

Kang (20 10) tried to connect multicultural contents to literacy skills in English 

instruction with a more integrated view of literacy abilities than the previous two studies. 

She examined an instruction model of developing Korean students' English literacy 

through reading multiculurral English picture books by establishing a quasi-experimental 

  

 

  

          

            

          

          

         

        

             

     

           

          

          

           

    

     

          

          

           

           

           

         

  

    

       



10 Jiyoung Bae 

design. Numbers of patticipants tn the treatment group were 18 and the control group had 

16 students, and the treatment of Kang's study was leaming English through reading three 

multicultural picture books to 6'" grade students. The results indicated that multicultural 

English picture books help to improve students' multicultural awareness as well as literacy 

abili ties, especially vocabulary and reading comprehension ski lls; this co-relationship 

between multicultural awareness and English literacy skills suggests meaningful 

implications. However, this study has a small sample size and low stati stica l power, so it is 

difficult to genera lize the results of this study. 

Throughout previous studies from Korea, we can assume that using global literature, 

including multicultural and intemational li teranlre in English classes in EFL contexts, gives 

students 0ppoffimity to develop their literacy. In addition, the influence of the mu lticultural 

text that evoked the responses from a sociocultural perspective positively affects EFL 

leamers' reading comprehension ski lls. In particular, most Koreat1 previous research only 

dealt with multiculnu'al literature, it needs to incl ude both multicultural and intemationa l 

Iiterarure by using the tenn of "global Iiteranlre." While engaging tn reading about global 

IiteratW'e, students can respond to issues of cultural dominance, cultural privilege, and 

power differential between cross-cultural groups. Thus, snldents develop a greater 

understanding of how their attitudes and beli efs are shaped by what they read through 

multicultural literanu'e. These positive effects are all related to develop readtng 

comprehension for EFL students . 

4. Instructional Approaches and Methods for Using Global Literature 

Before reading global li terature, teachers need to consider how to connect text selection 

to literacy instructional methodologies, how to use multiculnlral teachtng strategies in 

order to teach cross-cultural content effectively in English classes, and how to match 

curriculum content to text selection. 

1) Literature-based instruction 

Literature-based reading instruction is most closely associated with the reader response 

theory. Reader response theory expla ins how readers interpret literature (McGee, 1992). 

Reader response theory, which was first articu lated by Rosenblatt (1978), gives good 

understanding for teachers when they meet learners ' various responses in their English 

reading classes because teachers should consider what happens when readers read 

literature and how children in patticular respond to literature. Pruticularly, ch ildren 's 

responses are the critica l components of teaching cross-culnlral content because 

broadening children's clitica l view of the diversity of world culture is the main objective of 

  

 

  

          

            

          

          

         

        

             

     

           

          

          

           

    

     

          

          

           

           

           

         

  

    

       



The Effects of Reading Globa l Literature on Korean EFL Learners' Literacy Ability II 

teaching reading with diverse materials. Beach (1993) indentifies five different 

perspectives on the reader/text transaction: experiential , developmental , social, cultural, 

and textual. By lmderstanding each perspective, teachers can make a better decision for 

their English language learners. 

Many researchers working in the area of early literacy development find tbat 

Rosenblatt's reader response theory is both relevant and important in providing a 

foundation for literature-based instruction (Eeds & Wells, 1989; Gaida, Ash, & Cullinan, 

2000; McGee, 1992). A literature-based approach refers to the type of instruction in which 

the author 's narrative and expository texts are used for reading as the primary instructional 

materials. According to Gunning (2008), texts or books can be chosen to meet students ' 

needs and interests in a literature-based approach, but it can be too difficult for struggling 

readers, including English language learners. Therefore, when teachers use a Iiterature

based approach in their English classes, it is essential to organize a thematic unit, which is 

a way of organizing instruction around a central idea, topic, or focus, in order to help 

English learners' reading. Through thematic organization of reading, students make 

connections among reading, writing, listening, speaking, and viewing activities and among 

different pieces of literature; that is, students develop their real literacy ski lls through real 

literacy experiences. Recent research has explored literature-based instruction and 

children 's responses to literature, literacy motivation, and literacy development. These 

studies provide insights about new ways teachers and researchers are conceptualizing 

literacy development in literature-based classrooms (Allington, Guice, Michelson, Baker, 

& Li, 1996; McGee, 1992). Thus, under the theory of literature-based instruction, 

Gunning's thematic organization of reading is the main instructional method of reading 

global literature for the treatment groups in the present study. 

2) Modified guided reading 

One of realistic and widespread teaching methods is guided reading, which has been 

well-known to teachers and researchers all over the world. Fountas and Pinnnell (1996) 

state that students are grouped and instructed according to their leve l of development, in 

guided reading. Guided reading provides plenty of opportunities for practice with the 

guidance of an expert because guided reading is in a small-group setting. It allows English 

learners to receive support not only from the teacher, but also from peers, whether they are 

fluent English native speakers or English language leamers themselves. Therefore, guided 

reading has been well used in English classes in both ESL and EFL contexts. Avalos, 

Plasencia, Chavez, and Rascon (2007) indicate that English language learners (ELLs) also 

benefit from these aspects of guided reading; however, when a modified approach is used, 

they gain additional language learning opportunities that native speakers typically acquire 

  

 

  

          

            

          

          

         

        

             

     

           

          

          

           

    

     

          

          

           

           

           

         

  

    

       



11 Ji YOLl llg Bae 

implicitly. 

According to Ava los et al. (2007), 'The modifications described here enhance and enri ch 

language- and Iiteracy-Ieaming opportuni ties to include detail ed vocabulary instruction, 

variables concerning second-language text structure (e.g ., semantics, syntax, morphology), 

and cultural relevance" (p. 318). Modified guided reading is more appropriate to teach 

cross-cultural content with diverse texts for EFL learners in Korea because modifi ed 

guided reading stimulates not only to connect English language leam ers' background 

knowledge to different cul tural contents, but also to develop bas ic language abilities, 

espec ia lly learning new vocabulary, in order to comprehend reading texts. Therefore, 

modified guided reading is a key teaching method with the perspective of literature-based 

insl1uction in the present study, enabl ing language and literacy instruction to be 

emphas ized in small-group settings. 

III. METHODS 

1. Research Design 

The present study is a quasi-experimenta l research des ign. The trea1111ent invo lved 

Korean late elementary to early middle school students who were placed together in a 

des ignated classroom for daily insl1'uction throughout the academic year. Given this setting, 

the treal1nent and control groups were randomly assigned homerooms. The dependent 

variab les were categorized by two latent variables: general English literacy abili ty and 

intercultura l sensitivity. Genera l Eng lish li teracy abili ty incl udes fo ur di fferent dependent 

variables: fl uency, vocabulary, readi ng comprehension, and writing. Intercultural 

sensitivity invo lves interaction engagement, respect for cultura l difference, interaction 

confi dence, an d interaction attentiveness . The independent variab le is the instructional 

trea1111ent (reading global li terature with literature-based instruction). 

2. Participants 

262 Korean students from 5th to 8th grade were selected in this study. Participants came 

from two different schools; 51h to 61h grade students from A Elementary School in Busan, 

and 131 participants of 7th and 8th grades from B Middle School in Ulsan. The 

expet;mental (n = 13 1) and the control groups (n = 13 1) each consisted of eight ex isting 

homeroom classes because each class consists of almost 30 students. All students in this 

study received a parents ' consent fO lln with an information statement of the study. Only 

students whose parents agreed with the tenns of the research statement were included in 

  

 

  

          

            

          

          

         

        

             

     

           

          

          

           

    

     

          

          

           

           

           

         

  

    

       



The Effects of Reading Global Literature on Korean EFL Learners ' Literacy Ability 13 

the present study. Numbers of participants are displayed in Table I. 

TABLE 1 

Numbers of Participants and Randomly Assigned Homerooms by Grades 

Control 
Treatment Group(N= 13 I) Total 

Group(N= 131) 
Total 

Grade Gender 
(%) (%) 

Frequency % Frequency % 

51h Female 14 10.69 30 14 10.69 30 

Male 16 12.2 1 (11.45) 16 12.21 (11.45) 

61h Female 15 11.45 3 1 16 12.21 31 

Male 16 12 .21 ( 11.83) 15 I 1.45 (I 1.83) 

71h Female 17 12.98 35 16 12.21 35 

Male 18 13.74 (13.36) 19 14.50 (13.36) 

81h Female 16 12 .21 35 16 12.21 35 

Male 19 14.50 (13 .36) 19 14.50 (13.36) 

Female 62 47 .33 131 62 47.33 131 
Total 

(50) (50) Male 69 52.67 69 52.67 

3. Instruments 

Instruments for this study measured four literacy development processes: fluency, 

vocabulary, reading comprehension, and writing. In addition, intercultural sensitivity was 

measured by the questiOlmaire with a 5-point Likert scale. All instruments were used twice 

as same in both pre and posttest. 

I) General literacy assessment 

The word reading test was designed with eighty English words in four separate lists 

from Wang and Koda (2005). In the present study, the sequence of test items was the same 

as the word lists from Wang and Koda. The total points of this word reading test were 100 

points by summing the points of correct word reading and the points about the length of 

time taken to interpret the participants' level of word reading fluency. In order to make the 

appropriate vocabulary knowledge test for this study, the researcher created four new 

vocabulary tests for each grade, and these tests were based on two vocabulary tests from 

the Ministry of Education in Busan, in 2009. PELT test suggests various reading and 

W1iting questions for elementary and middle school students ' levels, so the reading 

comprehension test and writing test were established using a commercial test of Junior 

PELT and Standard PELT by the researcher. 

The word reading test and the writing test were estimated by using inter-rater reliability 

  

 

  

          

            

          

          

         

        

             

     

           

          

          

           

    

     

          

          

           

           

           

         

  

    

       



14 Jiyoung Bae 

(Pearson's r) to measure the consistency between the two ratings. Thirty percent of the test 

forms used fo r the pretest was randomly collected for estimating interrater reliab ili ty. The 

first rater was the researcher, and the second rater was an Engli sh teacher at B middle 

school in Ulsan. The reliab il ity esti mates of word reading test was .91 , and Wliting tests for 

each grade were .82 (5 th), .81 (6th), .83 (7 th), and .86 (8 th). The Cronbach 's Alpha score was 

measured to examine the internal consistency of reliability for the vocabulary and reading 

comprehension tests with the participants for this study. All participants' test results of each 

grade in this study were used for estimating internal reliabi li ty, and the reliabili ty estimates 

of vocabul ary test scores for each grade were .87 (5 th), .85 (6th), .84 (7th), and .87 (8 th). In 

addition, the reliabi li ty estimates of reading comprehens ion scores for each grade were .85 

(5 th), .81 (6th), .86 (7th), and .82 (8 th ). 

2) Intercultura l Sensiti vity Questionnaire 

The questionnaire of intercultural sensitivity in this study was based on the measurement 

of intercultural awareness from Chen and Starosta (2000). In this questionnaire, there are 

five sections with 24 items originally: interaction engagement, respect for cultural 

difference, interaction confidence, interaction enjoyment, and interaction attentiveness . The 

items were trans lated to Korean, and the translated version was based on the Korean 

version by Kim (2003). Kim 's translation version was difficult to understand for late 

elementary to early middle school students because it was developed for col lege level 

students. Thus, the researcher changed difficu lt words to appropriately understandable 

words in the Korean version of the intercultural sensitivity questionnaire. The 

questionnaire of intercultural sensitivity for elementary and middle school students in the 

present study is displayed in Appendix A. However, according to the result of the reliability 

scores of the modified Korean version of the intercu ltural sensitivity questionnaire for 

Korean elementary to middle school students, the reliability estimates for each section of 

intercul tural sensitivity were .87 (interaction engagement), .82 (respect for cu ltural 

difference), .90 ( interaction confidence), .65 (i nteraction enjoyment), and .81 (interaction 

attentiveness). Therefore, the section of interaction enjoyment was removed for the 

analysis of the data in this study. 

4. Instructional Methods and Materials for the Treatment 

Selecting appropriate globa l literature with diverse cu ltura l content was the essential and 

the most important step before conducting this study. Criteria (Appendix B & C) in this 

study were based on the eva luation criteria ofll1u lticu lturalliterature by Bucher and Hinton 

(20 I 0), Tunnell and Jacobs (2008), and Temple, Martinez, Yokota, and Naylor (2002), and 
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connected to English ach ievement standards for students' English levels by Korean 

Ministry of Education, Science, and Technology (2009). The researcher and two teachers 

who taught treatment groups discussed and decided on book lists to be used in treatment 

lessons. Table 2 displays the final book selections for the 51h to 81h grade students in the 

treatment groups. This book list includes eight different themes; these themes were based 

on the " text sets for English learners" by Hadaway and Young (2010). Hadaway and 

Young's three themes-artistic endeavors, family connection, and school days-were 

adapted in the present book list, and the researcher established new five themes based on 

topics in the National Curriculum by the Ministry of Education, Science and Technology 

(2009). 

TABLE 2 

Topics and Selected PictUl-e Book Lists for the Treatment 

Grade Theme Related Topics* Author & Year Title 

Artistic Aesthetic apprec iation Ajmera, M., & To be an artist 

endeavors (art), Issues in society Ivanko, 1. D. (2005) 

(geography) 

Cultural issues Differences between our Ajmera, M. ( 1999) To bea kid 

culture and diverse Choi, Y. (2003) Thenamejal' 

cultures 

Family DilTerent cultures' daily Woodson, J. (2002) Visiting day 

connections life events 

G lobalizat ion Issues in Society Schuett, S. ( 1995). Somewhere in the world 

sth~6th 
I'ightnow. 

Grades 
Physica lly & I-Iuman ri ghts, Gernis, M. (2000) ABC/or you and me (Down 

mentally Equal ity, syndrome) 

cha llenged McMahon, P. (2000) Dancing wheels (Physical 

di sabilities) 

School Associat ion, Blue, R.& Ron :, big mission. 

days Hobbies Naden, C. (2009). 

Levine, E. (1995). I hate English! 

Socia l Association, Fan'is, C. K. (2005). My brother Martin 

justice I-Iuman rights Winter, J (2005) The librarian a/Basra 

Value Religious Sturgeds, P. (2000) Sacred places 

Morality, Coultesy Cooper, 1. (2007) The golden rule 

Artistic Aestheti c appreciation, Ajmera, M., & Ivanko, 1. D. To be an artist 

7th_ 8 th endeavors Issues in society (2005) 

Grades 
Cultural issues Differences between our Garland, S. (1997) The IOluS seed 

cullllre and diverse Hoyt-Goldsmith, D. Celebrating Ramadan. 

cultures, (200 1) 

  

 

  

          

            

          

          

         

        

             

     

           

          

          

           

    

     

          

          

           

           

           

         

  

    

       



16 Jiyoung Bae 

Different cultures' 

customs, associat ion 

Polacco, P. ( 1996) 

Recorvits, 1-1., & 

Swiatkowska, G. (2003) 

Rechenka :S eggs. 

My name is )'oon 

Fam il y 

connections 

Assoc iation , _W_o_n=g,~J_. ~(2_0_0_0),---___ _ T:_h_e_"-,'ip,----ba_c_'k_h_o_m_e __ _ 

Different cultures' dail y Garza, C. L. (2000) 

life events 

Globa li zat ion Issues in Society 

(economics, history, 

geography, etc .. ) 

Phys ical ly 

m enta ll y 

cha llenged 

&Hulllan rights, 

Eq uality. 

Schuett, S. ( 1995). 

Sm ith , D. J. (2002) 

McMahon, P. (2000) 

Uhlberg, M. (2005) 

In my Family/En mifamilia 

Somewhere in the world 

right now 

If !he world were a village 

Dancing wheels (Physical 

disab il ities) 

Dad. Jackie. and me 

(Deafil ess) 

School 

days 

Assoc iation, 

Hobbies 

Jordan , D., & Jordan , R. M.Sal! in his shoes: Michael 

Social 

just ice 

Value 

Assoc iation, 

l·fuIll an rights 

Rel ig ious 

Mora lity, courtesy 

(2003) 

Rappapo l1, D. (2007) 

Genari , A. ( 1996) 

Sturgeds, P. (2000) 

Wyeth , S. D. (2002) 

Jordan in pursuit of a 

dream. 

Martin's big words. the life 

of DI: Martin Luther King, 

JI: 

Ow of!he ark 

Sacred places 

Something beaU/iii" 

* Related Topic re fers important topics in the Nat ional C urricu lum by the Minisny of Education, 

Science and Technology (2009). 

Basically, difficult words and sentence structures in original text were changed to age

appropriate words and sentence structures based on the National Curriculum standards: the 

basic vocabulary list, length of a single sentence, and fi.mctions of communication 

(Ministry of Education, Science, and Technology, 2009). After selecting books and 

modifY ing texts, the teachers and the researcher converted this book to PowerPoint files 

and printed out with modified texts for students to read. With English words and sentences 

for 5th and 6th grade students, the teacher read aloud and used modified guided reading with 

selected books for 51h and 61h graders in treatment sessions. On the other hand, the selected 

books for t h and 8th grade students include appropriate vocabulary, syntax, and functions 

of communication to students' general literacy level. Therefore, teachers used original 

books in the treatment sessions without any modification of texts. 

5. Data Collection Procedures 

Participants assigned to the expelimental group received an intervention as a treatment. 
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The procedure involved specific classroom instruction on diverse literature in English for 

Korean late elementary to early middle school students. This instruction was accomplished 

through literature based instruction and worksheet exercises; assessments were done via 

written test, audio-taping, and questionnaires. The instructional unit was expected to cover 

about 15 weeks of one semester. Each session was no more than 20 minutes and three 

times a week. Palticipants in each treatment group read and studied with fifteen pictures 

books about diverse cultural content, one book for each week, during one semester. Within 

each lesson, participants read, built vocabulary, engaged in reading comprehension 

questions and activities, wrote, and engaged in conversation with the teacher by using 

global literature in Engli sh. 

The four homerooms assigned to the control group, on the other hand, did not receive 

any training related to this study. They only received regular English instruction depending 

on each grade level. Regular English instruction for elementary students is focusing on 

teaching li stening and speaking skills mainly, based on a certain approach, CLT 

(Communicative Language Teaching). Otherwise, regular English instruction for middle 

school students includes teaching a list of vocabulary and grammar items, based on the 

Granunatical Trans lation approach. Thus, four assigned control groups from elementary to 

middle school participants received regular English instruction based on the National 

English Curriculum. Finally, the posttest was administered in the last week of spring 

semester, 20 II. The order and method of test administration were the same as the pretest 

administration. This was the repeated measure experimenta l study. 

6. Data Analysis 

Multiple-groups CFA (Confinn atory Factor Analysis) entails the simultaneous analysis 

of CFA in more than one group (Brown, 2006). Test of the equality of latent means are 

traditionally analyzed by comparing observed group means via I-test or ANOYA (Analysis 

of Variance). However, group comparisons through multiple-group CFA are made in the 

context of a latent variab le measurement model , which adjusts for measw'ement en"ors, 

con"elated residuals, and so forth (Brown, 2006, p. 267). In mUltiple-groups CFA, "two or 

more separate input matrices are analyzed and constraints can be placed on like parameters 

in both groups to examine the eq uivalence of the measurement (measurement in variance) 

and struchlral so lution (population heterogeneity) (Brown, 2006, p. 267)." In addition, it is 

possible to evaluate the equali ty of indicator intercepts and latent means through the 

analysis of mean structures in multiple-group CFA. Consequently, a sn"ong advantage of 

multiple-group CFA is that it is possible to examine all potential aspects of invaJiance 

across groups. Therefore, multiple-groups CFA was used to test for group differences in 

latent factors, and the CFA model (Figure 1) used in the data analysis is the latent stmcture 

  

 

  

          

            

          

          

         

        

             

     

           

          

          

           

    

     

          

          

           

           

           

         

  

    

       



18 JiYOllllg Bae 

of general literacy abi li ty and intercultural sensitivity from Bae 's (2012) study. 

The purpose of the first using multiple-group eFA on the pretest was to rule out the 

initial between-subjects difference prior to the treatment. The second purpose of using 

posttest data in mUltiple-group eFA was to investigate if there was a between groups 

difference as a function of treatment. In general for covariance structural analysis, it is 

assumed that all observed vaJiables are measured as deviations from their mean, i.e., the 

means are equal to zero. Thus the intercepts associated with them are irrelevant in the 

analysis. However, when latent mean difference is of interest, the observed mean scores 

take on nonzero values, and consequently the intercept parameters need to be included. 

To study group differences between contro l and treatment groups in L2 literacy abilities 

and intercultural sensitivity, Latent Mean analysi s using SEM was perfomled in this stage 

of data analysis in order to find significaJlt differences in the use of global literature in the 

literature-based instruction . Hong, Mali k, and Lee (2003) indicate, "group differences in 

the means of latent variables can be estimated only if the latent vaJiables are on the same 

scale in all groups (p.640) ." Therefore, the prerequisi tes for latent mean analysis follow 

three steps: configural invariance, metric invariance, and scalar invariance across the 

mUltiple groups. The scores of the general literacy abi lities (word reading, vocabulary 

knowledge, reading comprehension, and writing test) and intercultural sensitivity 

(interaction engagement, respect for cultural difference, interaction confidence, and 

interaction attentiveness) served as multiple observable variables. The mean and 

covariance structures were simultaneously estimated to test latent mean differences for 

each latent construct. To this end, latent mean value was constrained to zero in the control 

group, whereas it was freely estimated for the treatment group. Alpha level of .05 was set 

for a significant test, and AMOS 19 was used to analyze this data. 

IV. RESULTS 

The research question investigates the effects of reading global literature with literature

based instruction on the development of L2 literacy ab ilities and intercu ltural sensitivity. 

Multiple-group eFA and Latent Mean Analysis were perfonned on post-test data by using 

Bae's (2012) model of L2 literacy ability and intercultural sensitivity which was 

establi shed by analyzing pre-test data. 

1. The Effects of Reading Global Literature on Students' Literacy Ability 
and Intercultural Sensitivity by Multiple-Group CFA 

Maximum likelihood estimation method was used based on a mean aJld covariance 
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matJix. The magnitude of the relationships between the latent constmcts was initially 

assessed by examining the correlation matrix between all latent variables, for literacy 

abili ty and intercultural sensitivity separately, as shown in Table 3. 

TABLE 3 
Con-elation Matrix for Control and T"eatment Groups 

Fluency Yoca Read Write IE RCD IC 

Contro l eN = 13 I) 

Fluency 

Yoca .792" 

Read 7" " . ).) 

Write .724" 

IE 390" 

RCD .224' 

IC .454" 

IA .3 14" 

JII 59.53 

SD 17.08 

Treatment (N = 13 I) 

Fluency I 

Yoca .S06" 

Read .732" 

Wri te .734" 

IE . IS9' 

RCD . IS5 ' 

IC .206" 

IA .3 15" 

M 66.40 

SD 18.34 

.750" 

.77 1" 

.428" 

.288" 

.5 19" 

.28S" 

70.24 

24.68 

.693" 

.770" 

.202' 

.329" 

.3 IS" 

.246" 

76. 18 

23.34 

* Correlat ion is signi fi cant at the 0.05 leve l. 

.8 14" 

397" 

.269" 

.525" 

.332h 

61.54 

23.70 

.740" 

.272" 

.303" 

.3 10" 

.230" 

72.30 

20.23 

** Correlat ion is significant at the 0.0 I leve l. 

.444" 

.357" .365" 

.511 " .69S" .308" 

2-" ' . ).) .625 " .19 1' 

45.29 2.97 3.33 

26.53 .60 .5 1 

.309" 

.294" .485" 

.347" .597" .50S" 

.284' .536" .38 1" 

58.49 3.36 3.9 1 

27.31 .45 .43 

IA 

.527" I 

2.84 2.S4 

.73 .60 

.486" I 

3.37 3.48 

.67 .56 

Figure 2 and 3 present diagrams of the model by different groups with standardized 

factor loadings. 

  

 

  

          

            

          

          

         

        

             

     

           

          

          

           

    

     

          

          

           

           

           

         

  

    

       



20 Jiyoung Bae 

FIGURE 2 

The CFA Model of L2 Literacy Ability and Intercultural Sensitivity for Control G.-oups 

(Standardized Estimates) 

.82 

FIGURE 3 

The CFA Model of L2 Literacy Abilit)' and IntercultUl-al Sensitivity for Treatment Groups 

(Standa.-dized Estimates) 
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The correlation matrix by groups for the model was slightly different from each other. For 

example, it was the same for both control and treatment groups that all literacy indicators 

were highly correlated to each other; all intercultural sensitivity indicators also had strong 

relationships each other. However, in the case of the treatment group, the correlations 

between literacy ability indicators and intercultural sensitivity indicators decreased; 

otherwise, the correlations between literacy ability and intercultural sensitivity indicators 

were higher than original CFA model correlations, and showed higher numbers of 

corre lation than the treatment group. 

The parameter estimates for each indicator, along with the variance for each latent 

construct in this CFA model, across two different groups (control and treatment) are 

presented in Table 4. 

TABLE 4 

Parameter Estimates of the CFA Model for Control and Treatment Groups 

Parameter Control Group Estimates Treatment Group Estimates 

Literacy -+ Fluency 1.000 (.853) 1.000 (.880) 

Literacy -+ VocabulaIy 1.487** (.878) 1.286** (.889) 

Literacy -+ Reading I .44 1 * * (.886) 1.028** (.820) 

Literacy -+ Writing 1.6 13 * * (.886) I .462 * * (.865) 

Intercu ltura l Sensitivity -+ IE 1.000 (.865) 1.000 (.773) 

Intercultura l Sensitivity -+ RCD 0.389** (.399) 0.797** (.636) 

Intercultural Sensitivity -> IC 1.1 38** (.8 19) 1.490** (.772) 

Intercultural Sensitivity -> IA 0.766** (.672) 1.060** (.654) 

Literacy ...... 
4.553** (.603) 2.358** (.425) 

Intercultural Sensitivity 

NOle. Parameter estimates are unstandard izcd values. Standardized values are given in parenthesis . 

•• The estimate is significant at the 0.01 level (2-tailed). 

As seen in Figure 2 and 3, almost all standardized parameter estimates were similar to 

each other in the control and treatment groups with the exception of the parameter estimate 

between latent variab les : literacy ability and intercultural sensitivity. The standardized 

so lution of factor loadings for the models in Figure 2 and 3 were all within the acceptable 

limits and ranged from a moderately low .50 for RCD of the control group to a high .89 for 

vocabu lary of the treatment group. All observed variables displayed a relatively strong, 

significant (at 0.05 level) association with each related latent variab le. Interestingly, the 

biggest difference between contro l and treatment group of parameter estimates was that the 

contro l group 's standardized factor loading between literacy ability and intercultural 

sens iti vity (.62) is relatively high vis-a-vis the treatment group 's estimate (.42). 

  

 

  

          

            

          

          

         

        

             

     

           

          

          

           

    

     

          

          

           

           

           

         

  

    

       



22 Jiyoung Bae 

2. Latent Mean Analysis with Invariance Tests 

lnvariance tests were perfom1ed in the fo llowing hierarchical ordering of nested models: 

configural invariance, metric in variance, and scalar invariance in order to assess latent 

mean differences. Four indices of goodness-of-tit statistics were chosen in order to assess 

model tit for this research question; ch i-square, comparative tit index (CFI), the Tucker

Lewis Index (TLl), and root mean square enor of approximation (RMSEA). According to 

Keith (2005), values of .90 or above for the CFI and TLl indicate "adequate tit," and 

values of .95 or above means "good tit." Moreover, an RMSEA value of .05 indicates a 

"close tit" and .08 indicates an "adequate tit." Table 5 reports the tit indices for invariance 

tests. 

The flrst step was checking for configural invariance, and configura I invariance was 

satistied if the basic model structure is similar across groups. Thus, the CFA model of 

literacy and intercultural sensitivity established in the previous section was tested whether 

or not this model fits the post-test data well for the control and the treatment groups. The 

baseline model for configura l invariance was acceptable because of its satisfactory fit 

indices : ! (df= 38) = 80.307, CFI = .965 , TLl = .949, and RMSEA = .065 (90% CI for 

RMSEA = .045 - .085), ind icating that participants in the control and the treatment groups 

have the same basic conceptualization ofL2 literacy and intercultural sensitivity. 

To test metric invariance, factor loadings were constrained to be equal across control and 

treatment groups. The metric invariance was not supported for two reasons. Even though, 

model 2 in Table 5 provided good fits , such as ! (df = 44) = 99.434, CFI = .954, TLl 

= .942, and RMSEA = .070 (90% CI for RMSEA = .051 - .088), the t,.! test between the 

configural invariance and metric invariance models was statistically significant (t,.! (6) = 

19.117, P < .01), suggesting that full metric invariance was not supported. Thus, partial 

mehic invariance was considered; Meredith (1993) describes partial meh-ic invariance is 

established when the two models being compared have generally invaJiant pattems of item 

loadings for each factor, with some loadings freed (constraints are released) across models. 

The constraints that resulted in more chi-square values to the model were removed until the 

partia l meh-ic invariance did not significantly differ from the configura l invariance model. 

The partial metric invariance model (model 3), where equality constraints of ReD and IA 

were removed, yielded a nonsignificant ! differences (t,. ! (4) = 12.312, p > .01) in 

conjunction with t,.CFI<.O 1. 
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TABLE 5 

Fit Indices for the Nested Sequence in the Multiple-group CFA 

Model 
0 

df /'>.; /'>. elf CFI TLI RMSEA x:- p 

(90% CI) 
Modell: 

.065 
Configura I 80.3 17 38 <.001 .965 .949 

(.045-.085) 
fn variance 
Model 2: 

.070 
Full Metric 99.434 44 <.001 19.117 6 .954 .942 

Invariance 
(.05 1-.088) 

Model 3: 
.068 

Partial Metric 92.629 42 <.001 12.312 4 .958 .944 

Invariance 
(.049-.087) 

Model 4: 

Partial Metric and 
Full Scalar 

11 8.622 48 <.00 1 25.933 6 .942 .932 
.075 

(.058-.092) 

Invariance 
ModelS: 

Partial Metric and 
Partial Scalar 

103.786 46 <.001 11157 4 .952 .942 
.070 

(.052-.087) 

Invariance 

With the partial metric invariance model, equality of intercepts across control and 

treatment groups was imposed on the model. The scalar invariance model (model 4) was 

not supported because the I difference between partial metric invariance and scalar 

invariance was statistically significant (6 i (6) = 25.933 , P < .0 I). Thus, pmtial scalar 

invariance is established when there is invariance across intercepts, with some intercepts 

freed. The partial scalm' invariance model (model 5), where equality constraints of RCD 

and IA were removed, 6CFI was below .Ot. Details about invariance tests are displayed in 

Table 5, including five noninvariant intercepts identified in model 5. 

Given the support for configural, metric, and scalm' invariance, a comparison of latent 

factor mean differences across control and treatment groups was possible. Accordingly, the 

latent meml va lue was set to zero in the control group and free ly estimated for the 

treatment group. Latent mean differences were tested in model 5, and the results are 

displayed in Table 6. As seen in Table 6, there were significmlt latent mean differences on 

both literacy abilities and intercultural sensitivity with students in the treatment groups 

endorsing higher scores at a.O 1 level. 
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TABLE 6 

Res ult of Latent Mean Analysis by Groups 

Construct 

Literacy Ability 

Intercultural Sensitivity 

Control Group 

0.000 

0.000 

:Vore. The latent mean values fo r control group were set to zero. 

* The estimate is statis ti ca lly significant at a .05 leve l. 

** The estimate is statistically signi ticant at a .0 I leve l. 

Treatment Group 

7.057** 

OA03** 

Effect Size (d) 

0.32 

2.99 

It is necessary to mention the magnitude of the latent mean differences found on L2 

literacy ability and intercultural sensitivity across contro l and treatment groups. Cohen 's d 

effect size index (Cohen, 1988) was computed to convert the latent mean differences, and 

the d index indicates the difference between the means of the two groups divided by their 

pooled standard deviation. If the assumption of homogeneity of Vali ance across groups is 

met, the common standard deviation can be used in calculation of effect sizes . Therefore, 

the va lues of d were computed using the common standard deviations (i.e., 22.364 for 

literacy and .135 for intercultural sensitivity). The computed values of d were .32 for L2 

literacy abil ity and 2.99 for intercultura l sensitivity; the effect size of literacy ability is 

medium, and the effect size of intercultural sensitivity is large based on Cohen's ( 1988) 

definition . In sum, latent mean differences on L2 literacy abili ty and intercultural 

sensitivity were stati stically significant. Addi ti onally, the effect size (d) associated with the 

latent mean differences indicated that students in the treatment group show much higher 

improvement on their intercultural sensitivity (d = 2.99) than scores of students in the 

control group . 

TABLE 7 

Differences Between Control and Treatment Gmu p on Obsel"Ved Indicators 

Control GrouR Treatment GrouR 

Indicators M SO M SO I (d.F260) Effect Size (d) 

Fluency 59.53 17.09 66AO 18.34 3. 14** .39 

VocabulalY 70.24 24.68 76.1 8 23.34 2.00* .25 

Reading 61.54 23.70 72.30 20.23 3.95** A9 

Writi ng 45.30 26.53 58A9 27 .3 1 3.97** A9 

IE 2.97 .60 3.36 A5 6.0 1 ** .74 

RCO 3.33 .5 1 3.9 1 A 3 9.84** 1.23 

IC 2.84 .73 3.37 .67 6. 16** .76 

IA 2.84 .60 3A8 .56 8.82** 1.1 0 

* The estimate is stati stically signi (, cant at a .05 leve l. 

.* The esti mate is statistically significant at a .0 1 level. 
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To evaluate the impact of the reading of global literature treatment, means and standard 

deviations of observed variables (literacy - fluency, vocabulary, reading, and writing; 

intercultural sensitivity - IE, RCD, IC, lA) are presented in Table 7 with effect size (d 

value). The observed mean analyses reflected a significant difference at a.O I level on all 

literacy abilities and intercultural sensitivity. Cohen's d effect size index (Cohen, 1988) 

indicates the difference between the means of the two groups div ided by the pooled 

standard deviation across groups; Cohen suggested large magnitudes of effect were d = .80, 

and medium-sized effects were placed between over .30 to .80. Below .30 indicates small

sized effects. According to Table 7, only vocabulary knowledge has a small effect size 

(d=.2s), and other literacy abilities of fluency, reading, and writing have medium-sized 

effects. In contrast, the four indicators within intercultural sensitivity have large effect sizes 

between control and treatment groups; hence, reading global literature has positive effects 

on students' literacy abilities and intercultural sensitivity development. 

In conclusion, multi -group analysis was performed regarding the steps of invariance 

testing in order to measure latent mean differences between literacy ability and 

intercultural sensitivity variables. Given the support for configural, metric, and scalar 

invariance, a comparison of latent factor mean differences across control and treatment 

groups was possible. As a result, there were statistically significant latent mean differences 

on both literacy ability and intercultural sensitivity with students in the treatment groups 

endorsing higher scores at a .0 I level. In particular, the latent mean difference of 

intercultural sensitivity for treatment group students was surprisingly different from the 

control group's mean (d = 2.99); of course, the effect size of L2 literacy ability was .32 

indicating a medium magnitude for treatment effects. According to related literature, 

culturally sensitive children's books can help students to develop positive cross cultural 

attitudes because children's books are not just innocuous resources to teach reading; they 

also transmit values, non11S, and attitudes (Kortenhaus & Demarest 1993; Roberts, Dean, 

& Holland, 2005); hence, this result of the present study supports these previous studies 

that reading global literature encourages students to be more interculturally sensitive. 

V. DISCUSSION & CONCLUSION 

The major concern of the present study was to search instructional methods and 

resources which encourage L2 learners to improve their L2 literacy ability and intercu ltural 

sensitivity. Through related literature reviews, reading and using global literature, including 

multicultural and international literature in English classes in EFL contexts, gives students 

opportunity to develop their literacy, including the responses of readers and contextual 

practices that facilitate it (Kim & Kim, 2009; Kang, 2010; Nam, 20 11). Thus, the present 
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study examined the effects of reading global literature to late elementary to early middle 

school students in Korea, and demonstrated that reading global literature is a significant 

contributor to develop L2 learners' text-leve l literacy abilities, especially reading and 

writil1g abilities. 

The finding of tllis result shows that reading g lobal literature is a powerful instructional 

method to develop students' intercultural sensitivity as well as L2 literacy abil ity. Through 

related literature reviews, reading and using global literature, including multicultural and 

internati onal literature in English classes in EFL contexts, gives students opportunity to 

deve lop their literacy, includ ing the responses of readers and contextual practices that 

facilitate it (Kim & Kim, 2009; Kang, 20 I 0; Nam, 2011 ). Thus, the present study examined 

the effects of reading global literature to late elementary to early middle school sttldents in 

Korea, and demonstrated that read ing global literattrre is a significant contributor to 

deve lop L2 learners ' text-level li teracy abilities, especially reading and writing abili ties. In 

addi tion, cul turally sensi tive children's books can help sttldents to develop pos itive cross 

cultural attitudes because chi ld ren's books are not just innocuous resources to teach read ing; 

they also transmit values, n0I1115, and attittldes (Kortenhaus & Demarest 1993; Roberts, 

Dean, & Holland, 2005); hence, this result of the present study supports these previous 

sttldies that reading global literature encomages sttldents to be more interculttlrally 

sensitive. Therefore, this study revealed that reading global literature with literature-based 

instruction in L2 learning can result in significant deve lopment of sttldents' L2 li teracy 

ability and intercultural sensitivity. 

The present fU1dings have implications for L2 li teracy instruction for EFL elementary 

and secondary lealllers. The primary pedagogical implication of this study is that reading 

g lobal li terature is an easily implementable instructi onal method whose effect is signifi cant 

on improving general literacy abili ty, especially text-level ski lls, such as fluency, 

vocabulary, reading comprehension, alld writing, and interculttlral sensitivity in L2 learners. 

It has been difficult to use g loba l literature, including multicul tural alld internati onal 

literattlre, for English teachers in EFL because of defi ciencies in their awareness of 

intercultural sensitivity and the widespread ignorance of selecting diverse Iiterattu·e in L2 

le3l11ing classes. Therefore, thi s study suggests three meaningful impli cations for teachers 

in an EFL context. First, selection crite ria (Append ix B & C) Call be a standard to select 

proper g lobal li terattlre to fit cUI1-iculum standards alld learners' L2 profi ciency leve ls for 

admi nistrators of schools, teachers, and curriculum developers. Particularly, even today, it 

has been difficult to fi nd any applicable lists of global picture books fo r L2 learners 

because there were no stalldards, criteria, or guidelines by wh ich teachers could structure 

their L2 classes. However, this study suggests possible book lists (Table 2) which teachers 

and librarians can directly use in their teaclling of and reading to L2 lealllers. In addition, 

for curriculum developers, the book lists in this study would be a useful guide for when 
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they tty to include multicultural issues in the National English Curriculum. Lastly, the 

modified guided readi ng program (Avalos et ai, 2007) as a supplement to L2 literacy 

instructi on can effective ly contribute to the development of L2 literacy ability, including 

the improvement of intercultural sensitivity by using global literature. 

From a methodological point of view, this study has demonstrated the significance of 

using structural equation modeling, particularly multiple-group CFA and latent mean 

analysi s. SEM is a powerful research tool for investigating the latent structure and the 

underlying trait sttl.lctures of latent factors, and it proves the existence of some important 

intetTelationships among the latent factors as well as the indicators. In particular, this study 

is the first in the fie ld of L2 literacy research to use the multiple-group CFA and latent 

mean analysis as a quasi-expetimental study; hence, this may provide valuable insights for 

the use of mUltiple-group SEM in measuring various literacy ability, intercultural 

sensitivities, as well as finding other causal relationships. 

There are future directions that can be developed from thi s initial study of the effects of 

reading global literature on L2 literacy ability and intercultural sensitivity. One area of 

future research relates to the measurement model used in this study. This study only dealt 

with L2 learners' intercultural sensitiv ity, as the affective dimension of intercultural 

communication competence, so it suggests the necessity of including other intercultural 

competence areas, such as intercultural awareness as the cognitive dimension, or 

intercultural adroitness as the behavioral dimension of intercultural communication 

competence. These inclusions of the measurement model will demand another involvement 

of language ski lls, such as li stening, and speaking, etc, in the measurement model, and it 

could be possible to find other relationships or new causal relationships among variables 

related to language skills and intercultural competence. Because the present study shows 

the positive effects of reading global literature on L2 learners' literacy ability and 

intercu ltural sensitivity development, it is also a meaningful research area to develop a new 

intercultural sensitivity sca le, meastUing whether L2 learners interact to characters in 

global li terature when they read. in addition, it is necessary that future research continues 

to develop usefu l book lists of global li terature depending on various students ' Engli sh 

proficiency levels. 
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APPENDIX B 
Criteria of evaluation of global literature for 5th to 6th graders 

Before eva luating li terature, teachers should consider two questions: 

1) Are these books on appropriate reading and interest levels? 
2) Do the books meet the criteria fo,· good literature in their genre? 

If this book sati sfies these two qua li fications, move on the next criteria. 

I. Topics in curriculum - Which topic in the curriculum is related to thi s book? 

(Circle the re lated topic and several topics can be related to the book) , 

1 2 3 4 

1 2 3 4 

1 2 3 4 

1 2 3 4 

1 2 3 4 

1 2 3 4 

1 2 3 4 

1 2 3 4 

f'\ssociation Personal life/ Cultural Issues Different cultures' customs 

Fami ly li fe/ School li fe school li fe/ daily life events 

Surrounding environments Differences between our 

& culture and diverse cultures 

personal relations Topics that help introduce OUI 

cu lture. 

General Topic Habits, health, activities Communication Linguistic/ non-linguistic 

Hobbies, play, trave l ~ethods in communication methods 

English culture 

Animals, plants, seasons, issues in Politics/ Economics/ HistolY/ 

weather Society Geography/ 

I nfonnation Techno logy 

~a1ue Public morality/ Democratic Gender equality 

Courtesy/ Order/ conscience Human rights 
Environmental Peace/war 
conservat ion! Cultivation Thinking power/ sentiments 
Vo lunteering! Cooperat ion Well-being of Labor, course 

an individual 

V\esthetic Art! Literature/ Music ~ationality patriotism, unification, 3 

~ppreciation sense of national securi ty 

5 

5 

5 

5 

5 

5 

5 
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· Text level difficulties 

Vocabulary Does this book include appropriate vocabulary for the grade level based on 

he standards of the national curriculum? 

(MinistlY of Education, Science and Technology, 2009, Appendix 3, pp. 53-

74) 

Length of Does this book include appropriate length of single sentence for the grade 

ingle sentence level based on the standards of the national curriculum? 

Functions of What kinds of communication functions can be connected to linguistic 

communication structures. such a sentences, words, etc, in this book? 

(MinistlY of Education, Science and Technology, 2009, Append ix 2, pp. 22-

52) 

3. Cultural Authenticity 

• Do these books provide accurate and unbiased perspectives? 

• Are cultural detai ls naturally integrated? 

• Is language, such as va rious d ialects, used authentica ll y? 

· Multidimensionality of Cu ltures 

• Are cultural groups presented multidimensionally to help readers realize the depth and breadth 

of experiences within cultures? 

• If the topic relates to multicultural issues, are the books fi'ee of stereotypes? 

• Is this book free of any tokenism? 

• Are roles of cultural members in this book varied? 

• Do these books show more than one dimens ion or perspective (i.e., an appropriate book 0 1 

war shows the variolls perspectives and participants of war)? 

5. Text Coherence 

• Do these books show well -rounded characters in more than one-dimensional terms? 

• Is there the right amount of predictability for the intended audience and genre of the book? 

• Is the plot enjoyable and interest ing? 

6. Applicat ion in Reading Instruction 

• For what subject can you use this book? 

• To which units and topics do you connect this book? 

• Do these books logically lend themselves to the subject areas and the particular topics unde 

discussion 

APPENDIX C 
Criteria of eva luation of global literature for 71h to 8th graders 

Items # I to #4 are the same as e lel11entalY level's criter ia. The criteria includes standards relate 

o adolescents' specific crit ical thinking sk ills and learning strateg ies by using mu lticultura l books. 
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5. Stereotypes in li festyle 

• Are culturally diverse characters and their sett ings contrasted unfavorably with Koreans? 

• Does the stolY go beyond oversimplifications of reality and offer genuine insights into 

another lifestyle or culture? 

6. Plot 

• Do people from diverse backgrounds function in essentially subservient roles 
Does a character from a diverse background have to exhibit superior qualities to succeed? 

• Are peop le from diverse backgrounds considered to be "the problem"? 

• Are the achievements of gi rls and women due to their own initiat ive and intelligence or thei 

good looks or their relationsh ips with boys? 

7. Language 

• Is terminology current or appropriate for the time period? 

• Do any dialects reflect the varieties found in contemporary li fe? 

• Does the dialect reflect negatively on an entire culture? 

8. Author's perspective and cultural authenticity 

• What qualifications does the author have to write about a mu lticu ltural topic? 

• Is the author able to th ink as a member of another cultural group and to intellectually and 

emotiona lly become a member of that group? 

• If the author is not a member of the cu lturally diverse group being written about, is there 

anything in the author's background that wou ld specifically recommend her or him for this 

book? 

9. rII ustrations 

• Are there stereotypes, oversimplifications, and generalizations in the illustrations? 

• Is sufficient indi viduality and diversity depicted within cultural groups? 

10. Application in Reading Instruction 

• In what subj ect can you use this book? 

• To which units and topics do you connect this book? 

• Do these books logically lend themselves to the subject areas and the pal1icular topics undel 

discussion 

Applicable levels: elementary and middle school students 
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